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SECTION 1
1.1 A BRIEF HISTORY

The UPP curriculum was created in the 1997-1998 academic year when graduate and undergraduate programs
were combined, and English became compulsory for both programs. Then administrative members and faculty set
up the basis of the current curriculum. Since that time different groups from the faculty have taken charge of the
curriculum and have revised and reformed it regarding the needs and facilities. Specifically, until 2004 a grammaroriented approach had been applied in the UPP. However, to determine the students’ needs, a needs analysis was
conducted at ITU in the 2003-2004 academic year. As a result of this analysis, it was found out that the students
had difficulty in listening to lectures, understanding academic texts or participating orally in classes at their
faculties. Therefore, goals and objectives of the curriculum were revised and developed. In the 2004-2005
academic year, the CDO started to apply a skills-oriented program to improve the students’ four skills and enable
them to communicate effectively and confidently in their future educational life. Since then, a skills-oriented
curriculum has been formed, applied, evaluated, and regularly updated by the responsible CDO members by being
in coordination with the administrative members and taking the feedback from the faculty into account. Three
years later, in the 2007-2008 academic year, to check whether the needs of faculties changed or not, a smallerscale needs analysis survey was conducted involving only the faculty instructors. The instructors were asked to
respond to a questionnaire to evaluate the students’ performance regarding the required English language skills.
On receiving the outcomes, regular meetings were held between the Administration and the Academic Offices of
the UPP to discuss the possible ways to improve the program and to revise goals and objectives. Thus, the existing
objectives were detailed and clarified, and some new ones were added. Specifically starting from 2010-2011, with
the initiation of 100% English faculty departments (up until then, all faculty students had to take 30% of their
courses in English) and participation of those students in the UPP, the required curricular changes have been
applied. In that sense, for example, the listening and speaking skills have gained more importance in the program.
These changes have had a direct effect on the content of the Proficiency Exam in that it measures the listening
skill as well. The speaking skill, which was incorporated into all the courses in the program, is given within a
separate course and measured by a term-based exam. (See Appendix A for detailed curriculum history)
1.2 MISSION STATEMENT
As the Istanbul Technical University School of Foreign Languages, our mission is to teach English to the
technological leaders and entrepreneurs of the future in the field of science, technology, social sciences and the
arts and help them communicate confidently in their future educational life in their faculties where English is used
with the help of knowledge and skills in English they have attained in the SFL by raising responsible and selfconfident individuals. In this respect, the objective of the language training program is to provide the students with
sufficient language skills to follow the courses in their faculties, and to train them as productive individuals with
their dynamism and contemporary values for engineering, architecture and science education as well as the arts
and social sciences so as to compete not only at a national level but also worldwide.

1.3 GOALS AND OBJECTIVES

As a modular system is not applied in our program, the same goals are addressed to each level and all
level students exit with the same expected learning outcomes with a little variety of degree in their
English language proficiency. The goals and objectives of the courses within the whole program are
determined regarding the students’ further academic needs and are written to serve as a guide for
structuring of the curriculum and its implementation. Our course goals and expected student
performance objectives on completion of each course as well as the goals and objectives for the skills
that we aim our students to gain are described in the chart below:
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COURSES
1- USE OF ENGLISH
GOALS

The goal of the use of English component of the preparatory program is for learners to be able to
understand and use certain linguistic structures effectively in terms of form and function.
OBJECTIVES
By the end of the program, students will be able to:
•

demonstrate an understanding of meaning of statements by identifying target upper-intermediate level
grammar structures*,

•

identify target upper-intermediate level grammar structures effectively to understand a variety of
reading texts,

•

use target upper-intermediate grammar structures accurately to write essays,

•

recognize target upper-intermediate level grammar structures effectively to follow an academic
lecture,

•

apply target upper-intermediate linguistic structures in speaking with acceptable accuracy.

*Target upper-intermediate level grammar structures are provided on the list of level-based target grammar
items in Appendix C.

2- SKILLS
READING
GOALS

The goal of the reading component of the preparatory program is for learners to be able to read
authentic, semi-authentic and academic texts with reasonable comprehension by making use of
reading and vocabulary skills.
OBJECTIVES
By the end of the program, the students will be able to:
•

skim a text to obtain the gist of the text*,

•

make an outline of a text,

•

scan a text to locate specific information,

•

differentiate mentioned/not mentioned information in a text,

•

identify stated and/or implied main ideas in a text,

•

identify significant details in a text,

•

decide what certain pronouns/determiners/etc. refer to in a text,

•

make inferences based on specific information in a text,

•

identify vocabulary in a text for active use in other skills,

•

record vocabulary in a text for active use in other skills,

•

guess the words in a text they do not know from context.

*A “text” refers to any text ranging from an intermediate to upper-intermediate level of at least
500 words.
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WRITING
GOALS

The goal of the writing component of the preparatory program is for learners to be able to produce
free and academic writing, making use of process approaches, rhetorical devices and given
frameworks.
OBJECTIVES
By the end of the program students will be able to:
•

write a cause essay optionally making use of the ideas/prompts provided,

•

write an effect essay optionally making use of the ideas/prompts provided,

•

write a compare/contrast essay optionally making use of the ideas/prompts provided,

•

write a coherent and unified essay,

•

write a relevant essay using the given data,

•

use compare/contrast language structures accurately and effectively,

•

use cause/effect language structures accurately and effectively,

•

use a wide range of topic-related vocabulary to write an essay,

•

use correct punctuation, capitalisation, and spelling in an essay,

•

use a variety of grammar structures accurately in an essay.

*An “essay” is an upper-intermediate level writing piece on an academic topic of 250-300-words
and at least four-paragraphs in length.
LISTENING
GOALS
The goal of the listening component of the preparatory program are for learners to be able to
comprehend authentic and semi-authentic academic lectures; develop global as well as detailed
aural understanding; and develop effective strategies for taking notes.
OBJECTIVES
By the end of the program, students will be able to:
•

recognise the type of an academic lecture*,

•

get the main idea of a lecture or a conversation,

•

identify key words in a lecture or a conversation,

•

recognise the rhetorical cues in a lecture or a conversation,

•

recognise the sequential information in a lecture or a conversation,

•

identify significant details in a lecture or a conversation,

•

differentiate mentioned/not mentioned information in a lecture, or a conversation

•

differentiate true/false information in a lecture or a conversation,

•

use some strategies and techniques for effective note taking while listening to a lecture,

•

develop their own strategies and techniques for effective note taking,

•

complete an outline of a lecture using their notes.

*An “academic lecture” ranges from intermediate to upper-intermediate level comprising at least 500 words.
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SPEAKING
GOALS

The goal of the speaking component of the preparatory program is for learners to be able to speak and
interact orally with confidence and competence in a wide range of situations.
OBJECTIVES
By the end of the program, students will be able to:
•

express themselves fluently on a wide range of conversational topics,

•

express themselves with acceptable accuracy,

•

convey their ideas clearly,

participate in discussions efficiently.

LEARNER TRAINING
GOALS

The goal of the learner training component of the preparatory program is for learners to become
efficient independent language learners.
OBJECTIVES
By the end of the program, students will be able to:

•

become aware of their strengths and weaknesses as language learners,

•

set their own goals for language learning,

•

study independently,

•

use the library effectively,

•

develop their own strategies for language learning,

•

make use of various resources (the Internet, magazines, dictionaries, etc.) for language
learning,

•

organize, keep their writing portfolios, and manage time efficiently.

1.4 CURRICULUM PHILOSOPHY AND TEACHING METHODS

1.4.1 CURRICULUM PHILOSOPHY

By adhering to the ITU SFL Mission Statement, the UPP curricular philosophy features a goal-oriented
approach to teaching within the framework of a set curriculum and syllabus designed specifically
regarding the current and future educational needs of the students. In that sense, the basic goal is to bring
the students to a proficient level in English required in terms of language skills to follow the courses
offered in their faculties, and while doing so, to help them gain responsibility for their own learning
process and regard English as an indispensible part of their prospective academic and professional lives.
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1.4.2 TEACHING METHODS
In order to achieve the goal, each course offered by the program has its own set goals and objectives, which are to
be met by means of the most relevant textbooks and materials required. Each level follows the common textbooks
and materials following the same syllabus and pace of courses, and as most of the recently published textbooks
include a variety of language teaching approaches and methodologies, so does our program. In other words, it can
be stated that the methodologies adopted in our program inevitably reflect the ones of the course books studied
and they mainly reflect the Eclectic Approach, which combines the techniques and activities from a range of
language teaching approaches and methodologies. Therefore, the courses in our program may have elements from
the Functional Approach, the Communicative Approach, the Structural-situational Approach, a Skills Approach,
a Lexical Approach and so on, without depending on one as the dominant or determining. Although the course
books direct the instructors to certain approaches, it is still the instructor who decides what method or approach to
use depending on such factors as the objectives of the course studied, different learning styles, interest and
motivation levels of the students, and the available audio-visual materials in the classroom to be used as a means
to the end.

1.4.2.1 Teaching Techniques and Activities

The methods applied are appropriate for the program as long as they serve for the mastery of the course objectives
and allow for different learning styles. In our program, which is rather learner-focused and guided by the instructor,
different learning styles are addressed to by the use of different language learning techniques and activities such
as individual work, pair work, group work, role-play, task-based activities, question and answer, jigsaw,
information gap, picture/photograph description, class discussion, dictation, reading aloud, making-up a story,
class survey, grammatical transformation, drawing a chart, watching a video, and alike. Dealing with various
learning styles in the lessons by applying different techniques and activities, instructors are trying to ensure that
the students are more engaged in the lesson and that language learning is more effective. Besides, students can
identify their personal learning styles better and develop relevant strategies to improve themselves.
1.5 Program Description

The UPP is a program offering four language levels through which it aims at helping students develop their skills
and become proficient in English meeting the goals and objectives of the program. The four levels are as
follows:

B1+ level (upper-intermediate)

B1 level (intermediate)
A2 level (pre-intermediate)
A1 level (elementary)
Students are placed in one of these levels according to the scores they get in the Placement Test, which
is given at the beginning of the academic year. The students at each level progress all through the same
level being exposed to proceeding language learning tools through which their English language skills
are supposed to build up. Therefore, the same short term or long term (depending on the level: upper or
lower) goals and objectives are aimed at each level and all level students exit with the same expected
learning outcomes with a little variety of degree in English proficiency. At the end of the academic year,
the expected language level that is aimed for all the students ranges from intermediate to upperintermediate.
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The UPP provides an 8-month intensive English program for undergraduate students. It is divided into two parts
as Basic and Skills for all levels. The Basic Course aims at teaching linguistic structures effectively through course
books containing four language skills. The Skills Courses focus on the four skills of English: listening and notetaking, reading, writing and speaking.
Each level in the program has a variety of class hours per week: in 2019-2020 academic year, there are
for B1+ level),
14+2* hours (Fall Term
for Bl level,
20+2* hours (Fall Term)
16+2* hours (Spring Term)
for A2 level
22 hours (Fall Term)
20 +2* hours (Spring Term)
for A1 level
24 hours (Fall Term)
24+2*hours (Spring Term).
* In 2019-2020 Academic Term in fall / spring term, 2 class hours is devoted to practice of Translation Practices
for B1+ Level for 13 weeks and practice of Academic/ Drama-Based Communication Skills for B1 in fall and B1
and A2+ Levels in spring for 9 weeks. In the subsequent weeks, feedback and assessment period starts. Speaking
content for A1, A2, B1+ in fall and B1+in spring will be included Maincourse and Reading class hours. After the
fall and spring breaks evaluation process through appointment starts

The class hours for each course in each level may change per term and per year, depending on the changes in the
number of students and classes, available classrooms and more significantly in the number of instructors. Within
each level, the time allocation (in terms of class hours per week) for Main Course and Skills Courses differs.

At the end of the program, whether the students have gained the target skills is measured by the
Proficiency Exam, which is a pre-requisite for students before they pass onto their respective faculties.
Thus, at the end of the academic year (in May /June), students who meet the average grade of 60% of
all the exams given through the academic year take the Proficiency Exam and they have to fulfill a
minimum 60% of achievement in the Proficiency Exam to attend their faculties. B1+ level students who
meet the required average grade of a minimum 60% of all the exams given in the Fall Term and B1 level
students whose average grade is minimum 60% are entitled to take the January Proficiency Exam. On
condition that they pass the exam, they can attend their faculties; otherwise, they continue their classes
in the Spring Term. Any B1+ level student who fails the January Proficiency Exam will attend classes
with B1+ level students in the Spring Term. A2 level students who meet the required average grade of
a minimum 80% of all the exams given in the Fall Term are entitled to take the January Proficiency
Exam.
1.6 PROGRAM SPECIFICATIONS AND STRUCTURE
1.6.1 PROGRAM SPECIFICATIONS
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To achieve the mission of the ITU SFL, which aims to bring the students to a proficient level of English with
necessary language skills required for their future educational studies at ITU, the UPP applies a two-semester
intensive language program in four levels with four separate courses each of which is allocated with varying hours
of distribution per week. There is no credit offered for any of courses available in the UPP.
Name of the Program

Undergraduate Prep Program (UPP)

Levels Offered
(Fall Term)

(Spring Term)
Hours of Intruction per
Week
Courses Offered

B1+

B1

A2

A1

14+2*

20+2*

22

24

Fall

Fall

Fall

Fall

-

B1+

B1

A2+

---

18+2*

20+2*

22+2*

Spring

Spring

Spring

Main Course
Listening Note-Taking
Reading
Academic Writing
Academic/ Drama-Based Communication Skills
Translation Practices

Credits Offered

None

* In 2019-2020 Academic Term in fall / spring term, 2 class hours is devoted to practice of Translation Practices
for B1+ Level for 13 weeks and practice of Academic/ Drama-Based Communication Skills for B1 in fall and B1
and A2+ Levels in spring for 9 weeks. Speaking for A1, A2, B1+ in fall and B1+in spring will be included into
Maincourse and Reading class hours. After the fall and spring breaks evaluation process through appointment
starts.

1.6.2 PROGRAM STRUCTURE
Fall Semester
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Level

Course

B1+ Level*

Main Course

(14+2 hours X

Speaking

15 weeks)

Listening & Notetaking

Distribution of Class Hours per week
10 hours

Reading & Academic Writing

4 hours

Translation Practices

2 hours*

B1 Level

Main Course

12 hours

(22 hours X

Listening& Note-Taking

9 weeks)

Reading

4 hours

(20 hours X

Academic Writing

4 hours

5 weeks)

Academic/Drama-Based
Communication Skills

2 hours*

A2 Level

Main Course

14 hours

(22 hours X

Speaking

15 weeks)

Listening & Notetaking
Reading

4 hours

AcademicWriting

4 hours

A1 Level

Main Course

14 hours

(24 hours X

Reading

6 hours

15 weeks)

Academic Writing

4 hours

Spring Semester
Level

Course

Weekly Class Hours

B1+ Level

Main Course

12 hours

(20 hours x

Speaking

14 weeks)

Listening Note-Taking
Reading & Academic Writing

6 hours

Translation Practices

2 hours*

B1 Level

Main Course

12 hours

(22 hours x

Reading

4 hours

9 weeks) + (20
hours x 5
weeks)

Academic Writing

4 hours

Academic/ Drama-Based
Communication Skills

2 hours*

A2+ Level

Main Course & Listening Note-Taking

12 hours

(24 hours x

Reading

4 hours

9 weeks) + (22
x 5 weeks)

Academic Writing

6 hours

12

Academic/ Drama-Based
Communication Skills

2 hours*

* In 2019-2020 Academic Term in fall / spring term, 2 class hours is devoted to practice of Translation Practices
for B1+ Level for 13 weeks and practice of Academic/ Drama-Based Communication Skills for B1 in fall and B1
and A2+ Levels in spring for 9 weeks. Speaking for A1, A2, B1+ in fall and B1+in spring will be included into
Maincourse and Reading class hours. After the fall and spring breaks evaluation process through appointment
starts.
1.6.3. LENGTH OF THE PROGRAM
In the ITU SFL UPP, the time allotted for the program is generally scheduled over two 16*-week terms (Fall Term
& Spring Term) in one academic year. The number of hours of instruction per term differs for each level.
*Education continues for 14 weeks. In the last week of each term, mid-year and end-year exams are administered.
Accordingly, the respective data for each term are as follows:
2019-2020 FALL TERM
Level

Hours of
instruction per
week*

Length of term

Total hours of
instruction per term

Hours devoted to
national holidays
on average**

B1+

14+ 2**

15

210+16

10

B1

20+ 2**

15

300+16

10

A2

22

15

330

10

A1

24

15

360

10

(as weeks)

* 1 class hour = 45 minutes
** In 2019-2020 Fall Term, 2 class hours are devoted to training and 2 class hours are devoted to practice of Academic and
Drama Based Communication Skills for B 1 Levels for 9 weeks.

2019-2020 SPRING TERM
Level

Hours of
instruction per
week*

Length of term

Total hours of
instruction per term

Hours devoted to
national holidays
on average**

B1 +

18+2**

14 / 13**

252 + 26

15

B1

20+ 2**

14 / 9**

280 + 18

15

A2+

22 + 2**

14 / 9**

308 + 18

15

(as weeks)

* 1 class hour = 45minutes

** In 2019-2020 Academic Term in fall / spring term, 2 class hours is devoted to practice of Translation Practices
for B1+ Level for 13 weeks and practice of Academic/ Drama-Based Communication Skills for B1 in fall and B1
and A2+ Levels in spring for 9 weeks. Speaking for A1, A2, B1+ in fall and B1+in spring will be included into
Maincourse and Reading class hours. After the fall and spring breaks evaluation process through appointment
starts.
Tests in
All Levels

Number

Duration
(per test)

Duration (per test)
Spring Term

Total Class Hours
Devoted

Fall Term

13

Cumulative
Exams***

3 per term

2.5 Class Hours

2.5 Class Hours

7.5 Class Hours +

Mid-Year Exam***

1/an academic year

3 Class Hours

Not Applicable

3 Class Hours

End-Year Exam***

1/an academic year

Not Applicable

3 Class Hours

3 Class Hours

Speaking Exam

1 per term

By appointment

By Appointment

7.5 Class Hours

TOTAL

By Appointment

30-28 Class Hours + 15 minutes for each student for Speaking

** How many class hours are devoted to testing and national holidays changes according to the weekly lesson schedule of each
class.
*** After major exams, there are no classes in the afternoon. Accordingly, the number of hour loss has been calculated as 2.53 class hours for each major exam on average. Thus, the hour loss on average has been calculated as 10 (2.5*4) class hours for
Cumulative Exams, 6 (3*2) class hours for Mid-Year Exam and End-Year Exam.

2019-2020 ACADEMIC YEAR
Level

Total hours of instruction/an academic year –
holidays & total class hours devoted to testing

B1+

Total hours of
instruction****

(210) – (10+21)

179

B1/B1+

(318+278) – (25+24)

547

A2/B1

(330+298) – (25+24)

579

A1/A2+

(360+326) – (25+30)

637

**** Education actively continues for 15/14 weeks. In the last week of each term, mid-year and end-year exams are
administered.

1.7 LEVEL AND COURSE DESCRIPTIONS
1.7.1 ENTRY LEVEL DESCRIPTIONS OF EACH LEVEL

The descriptions for each level when the students enter into the program have been provided below:
A1 LEVEL ENTRY LEVEL DESCRIPTION: Students have little or no experience in the language.
They can understand few everyday expressions and can produce some single words and set phrases in
response. They can recognize the existence of a few basic structures and words in reading. They are
able to write items in one or two structural patterns in writing, but not manipulate the patterns any
further.
A2 LEVEL ENTRY LEVEL DESCRIPTION: Students beginning at this level can understand and
respond to very basic conversational situations. They can understand many simple expressions of
everyday English. They can produce understandable questions and answers even if structures and words
often go wrong. In reading they can follow simplified texts, and recognize the difference in meanings
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of a number of structural contrasts. They can write a few simple but connected sentences on a given
topic with some awareness of the forms required even if they do not always use them correctly.
B1 LEVEL ENTRY LEVEL DESCRIPTION: B1 Level students can understand the gist of a
commonplace conversation in English, though not in detail. They are capable of initiating conversation
by asking questions on a range of everyday topics and can perform most everyday social and practical
functions with a little help (e.g. buying things in shops, going to the doctor) to survive comfortably. In
reading they can grasp the gist of semi-authentic texts to a satisfactory level, but they generally need
some instructive guidance for details, less common words or some complex structures. They can write
short paragraphs which lack proper organization and have problems with coherence and unity. They can
use varied simple and some complex structures on a variety of non-academic topics (e.g., telling stories,
personal letters, giving and explaining an opinion). However, they generally have problems in writing
academic paragraphs and essays arising from the inability to handle some of the more complex
structures.
B1+ LEVEL ENTRY LEVEL DESCRIPTION: They can generally start conversations and take part
in the conversation rather than merely responding. They can generally manage everyday life functions
with ease, and cope linguistically with new situations (e.g. a negotiation in a shop not going according
to expectations). In reading, they can grasp nearly the full gist and details, but they might need some
instructive guidance for certain details and academic vocabulary. They can understand the majority of
any non-academic texts and begin to respond to different types of writing. They can write paragraphs,
but they cannot make an outline for a paragraph or organize it properly. They can generally use varied
structures on a variety of non-specialist topics (e.g. telling stories, personal letters, giving and explaining
an opinion). However, they might have problems in writing academic paragraphs and essays arising
from the inability to handle some of the more complex structures.
1.7.2 LEVEL AND COURSE DESCRIPTIONS
There are four levels in ITU School of Foreign Languages Prep Program: B1+ level (upper-intermediate), B1 level
(intermediate), A2 level (pre-intermediate) and A1 level (elementary). Students are placed in one of these levels
according to the scores they get in the Placement Test which is given at the beginning of the academic year.
Students are also provided the opportunity to change their level by means of Level Change Quiz at the beginning
of the Fall Term. For the second semester, B1 level students are renamed as B1+, A2 as B1 and A1 as A2+. Those
who study in B1+ classes in the first term will continue their education in B1+ in the Spring Term.
B1+ LEVEL
This is an upper-intermediate level that aims at preparing students for further English-medium academic needs in
their faculties by satisfying the conditions specified under stated mission objectives. The students placed into this
level are assumed to be at an intermediate level to be taken up to an upper-intermediate level through the covering
of level-specific course books and materials as well as providing means for establishing language production in
the form of debate on academic and technical topics.
The courses given at this level provide students with the knowledge, experience, skills, and confidence to
sufficiently follow the courses within their faculties through level appropriate grammar structures; improvement
of their academic reading skills by comprehending and responding to a variety of level appropriate academic/nonacademic texts through reading and research; develop listening skills on objective-defined outcomes from level
appropriate media (audio/video/interpersonal) and take notes on pertinent information for targeted use; cultivate
their academic writing skills by producing target genres of coherent paragraphs and essays as stand-alone writings
and in reaction to reading texts; use level appropriate academic vocabulary; apply effective oral communication
in non-academic/academic/technical contexts by applying research and knowledge to debate proposed issues and
to gain autonomy in language learning through writing portfolios.
B1 LEVEL
This is an intermediate level that aims at preparing students for their further English- medium academic needs in
their faculties. The students placed into this level are assumed to be at a pre-intermediate level to be taken up to
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an upper-intermediate level through covering intermediate and upper-intermediate level course books and
materials. As their language level is a little lower when compared to B1+ level students, they have more hours of
instruction in the Main Course. The hours of instruction for the Skills Courses are usually the same as in B1+ level;
however, the course materials covered are mostly different especially when both terms are considered. The courses
given at this level help students develop their use of English through level appropriate grammar structures; improve
their academic reading skills by comprehending and responding to a variety of level appropriate academic/nonacademic texts; develop listening skills to take notes from level appropriate academic lectures; develop
organizational skills, presentation skills and public speaking skills through a poster presentation project; cultivate
their academic writing skills by producing target genres of coherent paragraphs and essays; use level appropriate
academic vocabulary; apply effective oral communication in academic/non-academic contexts and gain autonomy
in language learning through writing portfolios.
A2 LEVEL
This is a pre-intermediate level that aims at preparing students for their further English- medium academic needs
in their faculties. The students placed into this level are assumed to be at an elementary level to be taken up to a
slightly upper-intermediate level through covering pre-intermediate, intermediate books and upper-intermediate
materials. As they are regarded as one of the lower levels, they have more hours of instruction when compared to
upper levels. The courses given at this level help students develop their use of English through level appropriate
grammar structures; improve their academic reading skills by comprehending and responding to a variety of level
appropriate academic/non-academic texts; develop listening skills to take notes from level appropriate academic
lectures; cultivate their academic writing skills by producing accurate and effective sentences, target genres of
coherent paragraphs and essays; use level appropriate academic vocabulary; apply proper oral communication in
academic/non-academic contexts and gain autonomy in language learning through writing portfolios.
A1 LEVEL
This is an elementary level that aims at preparing students for their further English- medium academic needs in
their faculties. The students placed into this level are assumed to be at a zero/false beginner level to be taken up to
a slightly upper-intermediate level through covering elementary, pre-intermediate course books, intermediate and
upper-intermediate materials. As they start the program from the beginning and need to cover more to catch up
with the upper levels, they have the most hours of instruction. The courses given at this level help students develop
their use of English through level appropriate grammar structures; improve their academic reading skills by
comprehending and responding to a variety of level appropriate academic/non-academic texts; develop listening
skills to take notes from level appropriate academic lectures; cultivate their academic writing skills by producing
accurate and effective sentences, target genres of coherent paragraphs and essays; use level appropriate academic
vocabulary; apply proper oral communication in academic/non-academic contexts and gain autonomy in language
learning through writing portfolios.

1.7.3 EXIT LEVEL DESCRIPTORS

While the entry level descriptors indicate variety for each level, the exit level descriptors have more or
less the same learning outcomes for each course studied.
ALL LEVELS
By the end of the program, students will be able to:
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USE OF
ENGLISH

•

demonstrate an understanding of meaning of statements by identifying target
upper-intermediate level grammar structures*,

•

identify target upper-intermediate level grammar structures effectively to
understand a variety of reading texts,

•

use target upper-intermediate grammar structures accurately to write essays,

•

recognize target upper-intermediate level grammar structures effectively to
follow an academic lecture,

•

apply target upper-intermediate linguistic structures in speaking with
acceptable accuracy.

*Target upper-intermediate level grammar structures are provided on the list of
level-based target grammar items in Appendix C
By the end of the program, the students will be able to:

READING

•

skim a text to obtain the gist of the text*,

•

make an outline of a text,

•

scan a text to locate specific information,

•

differentiate mentioned/not mentioned information in a text,

•

identify stated and/or implied main ideas in a text,

•

identify significant details in a text,

•

decide what certain pronouns/determiners/etc. refer to in a text,

•

make inferences based on specific information in a text,

•

identify vocabulary in a text for active use in other skills,

•

record vocabulary in a text for active use in other skills,

•

guess the words in a text they do not know from context.

*A “text” refers to any text ranging from an intermediate to upper-intermediate level of
at least 500 words.
By the end of the program students will able to:

WRITING

•

write a cause essay optionally making use of the ideas/prompts provided,

•

write an effect essay optionally making use of the ideas/prompts provided,

•

write a compare/contrast essay optionally making use of the ideas/prompts
provided,

•

write a coherent and unified essay,

•

write a relevant essay using the given data,

•

use compare/contrast language structures accurately and effectively,

•

use cause/effect language structures accurately and effectively,

•

use a wide range of topic-related vocabulary to write an essay,

•

use correct punctuation, capitalisation, and spelling in an essay,

•

use a variety of grammar structures accurately in an essay.

*An “essay” is an upper-intermediate level writing piece on an academic topic of 250300-words and at least four-paragraphs in length.

17

By the end of the program, students will be able to:

LISTENING

•

recognise the type of an academic lecture*,

•

get the main idea of a lecture or a conversation,

•

identify key words in a lecture or a conversation,

•

recognise the rhetorical cues in a lecture,

•

recognise the sequential information in a lecture or a conversation,

•

identify significant details in a lecture or a conversation,

•

differentiate mentioned/not mentioned information in a lecture or a
conversation,

•

differentiate true/false information in a lecture or a conversation,

•

use some strategies and techniques for effective note taking while listening to
a lecture,

•

develop their own strategies and techniques for effective note taking,

•

complete an outline of a lecture using their notes.

*An “academic lecture” ranges from intermediate to upper-intermediate level
comprising at least 500 words.
By the end of the program, students will be able to:
SPEAKING

•

express themselves fluently on a wide range of conversational topics,

•

express themselves with acceptable accuracy,

•

convey their ideas clearly,

•

participate in discussions efficiently.

1.8 INSTRUCTIONAL MATERIALS
The instructional materials to be used at each level in the UPP in the 2019-2020 academic year have been displayed
on the tables below:

B1+ LEVEL FALL TERM (14+2* hrs/w)
Course

Coursebook

Weekly Hours of Instruction

Main Course

Pioneer C1 & C1 + (MM Publications)

10

Speaking
Listening& Note-Taking

Listening Pack

Reading & Academic
Writing

Compulsory Reading Pack &
Sharpening Academic Skills (ITU)

4

Translation Practices*

In-Class & on Moodle

2*
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* In 2019-2020 Academic Term in fall / spring term, 2 class hours is devoted to practice of Translation Practices
for B1+ Level for 11 weeks and practice of Academic/ Drama-Based Communication Skills for B1 in fall and B1
and A2+ Levels in spring for 9 weeks. Speaking for A1, A2, B1+ in fall and B1+in spring will be included into
Maincourse and Reading class hours. After the fall and spring breaks evaluation process through appointment
starts.

B1 LEVEL FALL TERM (20+2* hrs/w)
Course

Coursebook

Weekly Hours of Instruction

Main Course

New Language Leader Intermediate (Pearson)

12

Listening &

Compiled Listening Materials (CDO)

Note-Taking
Reading

Making Connections 3

4

Academic Writing

Sharpening Academic Skills (SAS)

4

Academic /DramaBased
Communication
Skills*

In-Class Training & on Moodle

2*

* In 2019-2020 Academic Term in fall / spring term, 2 class hours is devoted to practice of Translation Practices
for B1+ Level for 11 weeks and practice of Academic/ Drama-Based Communication Skills for B1 in fall and B1
and A2+ Levels in spring for 9 weeks. Speaking for A1, A2, B1+ in fall and B1+in spring will be included into
Main course and Reading class hours. After the fall and spring breaks evaluation process through appointment
starts.

A2 LEVEL FALL TERM (22 hrs/w)
Course

Coursebook

Weekly Hours of Instruction

Main Course

New Language Leader Pre-Intermediate (Pearson)

14

Speaking
Listening&

Compiled Listening Materials (CDO)

Note-Taking
Reading

Making Connections 1 (Cambridge)

4
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Academic
Writing

Compiled Writing Materials (CDO) &

4

Sharpening Academic Skills (SAS)

A1 LEVEL FALL TERM (24 hrs/w)
Course

Coursebook

Weekly Hours of Instruction

Main Course

Pioneer Elementary & Pioneer Pre-Int (MM
Publications)

14

Speaking
Listening &
Note-Taking

Compiled Listening Materials (CDO)

Reading

Making Connections 1 (Cambridge)

6

Academic
Writing

Compiled Writing Materials ( CDO)

4

B1+ LEVEL SPRING TERM (18+2* hrs/w)

Course

Coursebook

Weekly Hours of Instruction

Main Course

New Language Leader Upper-Intermediate
(Pearson) 4

12

Listening & Note-Taking

Compiled Listening Materials (CDO)

Reading

Making Connections 3

6

Sharpening Academic Skills (ITU)
Academic Writing

Reading &Writing Pack (CDO)

Translation Practices*

In-Class Training & on Moodle

2*

* In 2019-2020 Academic Term in fall / spring term, 2 class hours is devoted to practice of Translation Practices
for B1+ Level for 11 weeks and practice of Academic/ Drama-Based Communication Skills for B1 in fall and B1
and A2+ Levels in spring for 9 weeks. Speaking for A1, A2, B1+ in fall and B1+in spring will be included into
Maincourse and Reading class hours. After the fall and spring breaks evaluation process through appointment
starts.

B1 LEVEL SPRING TERM (20+2* hrs/w)

Course

Coursebook

Weekly Hours of
Instruction

Main Course

New Language Leader Intermediate
(Pearson)

12

Listening & Note-Taking

Compiled Listening Materials (CDO)

Reading

Compiled Reading Pack (CDO)

4

Academic Writing

Sharpening Academic Skills (ITU)

4
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Academic/Drama-Based
Communication Skills*

In-Class Training & on Moodle

2*

* In 2019-2020 Academic Term in fall / spring term, 2 class hours is devoted to practice of Translation Practices
for B1+ Level for 11 weeks and practice of Academic/ Drama-Based Communication Skills for B1 in fall and B1
and A2+ Levels in spring for 9 weeks. Speaking for A1, A2, B1+ in fall and B1+in spring will be included into
Maincourse and Reading class hours. After the fall and spring breaks evaluation process through appointment
starts.
A2+ LEVEL SPRING TERM (22+2* hrs/w)
Course

Coursebook

Weekly Hours of
Instruction

Main Course

New Language Leader Intermediate (Pearson)

12

Listening

Compiled Listening Materials

Reading

Making Connections 1 (Cambridge)+
Compiled Reading Pack (CDO)

4

Academic Writing

Sharpening Academic Skills (SAS)

6

Academic/ Drama-Based
Communication Skills*

In-Class Training & on Moodle

2*

* In 2019-2020 Academic Term in fall / spring term, 2 class hours is devoted to practice of Translation Practices
for B1+ Level for 11 weeks and practice of Academic/ Drama-Based Communication Skills for B1 in fall and B1
and A2+ Levels in spring for 9 weeks. Speaking for A1, A2, B1+ in fall and B1+in spring will be included into
Maincourse and Reading class hours. After the fall and spring breaks evaluation process through appointment
starts.
1.9 LEARNING, TEACHING AND QUALITY ASSURANCE
So as to accomplish its objectives, the UPP aims to provide effective learning and teaching environment
adopting the following quality assurance methods:
1.9.1

Student Feedback

1.9.2

Instructor Feedback

1.9.3

Level and Course Descriptions

1.9.4

Professional Development Activities

1.9.5

Appropriate Instructional Materials

1.9.6

In-house Supplementary Materials to Support and Enhance the Program

1.9.7

Library

1.9.8

Instructional Technologies

1.9.9

Learning Support

1.9.10

Assessment of Student Learning Outcomes

1.9.11

Eligibility by the CEA (the Commission on English Language Program Accreditation)

1.9.1 STUDENT FEEDBACK

21

Student feedback provides invaluable data for the review of the program. By taking feedback from the students
and carefully considering the outcomes and implications, the required modifications can be applied to improve the
program. With this purpose in mind, student feedback is taken regularly through an on-line questionnaire
encompassing the evaluation of each course in terms of goals and objectives and instructional materials, program
evaluation, faculty performance regarding instructional responsibilities and duties, student performance in
achieving the objectives of the program, evaluation of means of assessment, the facilities provided and/or
supported by the school and effectiveness of the interactive program(s) offered. The questionnaire includes the
following criteria:
•

Course Evaluation

•

Program Evaluation

•

Faculty Evaluation

•

Student Self-evaluation

•

Evaluation of Testing

•

Evaluation of Facilities at School

As the questionnaire includes all the components which are required for an effective program evaluation, it
constitutes an important aspect of curriculum review. The CDO takes into consideration both the feedback and the
data obtained from the systematic and regular questionnaires while revising and developing the program.
1.9.2 INSTRUCTOR FEEDBACK
Just like student feedback, instructor feedback is also a highly important factor in revising and enhancing the
program. Instructor feedback on the constituent parts of the program is received through the following ways:
•

Level meetings: The CDO, specifically each level coordinator, conducts level meetings when a need
arises. However, two or three meetings are usually held within a term to inform the instructors on any
relevant issues and to receive regular and ongoing feedback from instructors regarding the syllabus and
pacing schedules, testing and exams, supplementary materials and any other issues raised about the
program. Taking the feedback into account, the CDO informs the other academic offices by providing
them with a written feedback report regarding their field of responsibility, and in coordination with the
other offices, takes immediate action in response for the short-term modification of curricular components
like re-organizing the syllabus and pacing schedules, and providing more relevant supplementary
materials.

•

Feedback/evaluation forms: Towards the end of both semesters – usually in December and in April –
the instructors might be given Curriculum Evaluation Forms to evaluate the effectiveness of the ongoing
program including the recent components of the curriculum such as the new course books, or the new
curricular applications.

•

Coursebook evaluation questionnaires: The instructors may be given coursebook evaluation
questionnaires whenever required to give feedback on the effectiveness of the coursebooks being used in
the program.

•

Online evaluation surveys: The instructors are asked to complete a comprehensive online survey about
all the components of the UPP as a whole including the practices applied by all the offices in the program.

•

Year-end evaluation meetings: At the end of the academic year – usually in June – the CDO organizes
year-end evaluation meetings with instructors. These meetings are held for the instructors to evaluate the
current academic year in terms of curricular applications and to share their insights for the following
academic year. In these meetings, the CDO summarizes the curricular applications of the respective
academic year by referring to the changes applied upon the feedback from the previous academic year,
announces the outcomes of the research items given in both terms regarding all the constituent parts of
the curriculum, informs the instructors about the foreseen and pre-planned curricular applications of the
following academic year, and receives immediate feedback and ideas through quite prolific discussions.
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If required, new coursebooks and materials and/or new editions of the current ones are provided for close
examination.
1.9.3 LEVEL AND COURSE DESCRIPTIONS
The UPP applies a detailed and controlled course description procedure for each course offered in the UPP. This
includes:
a)

Entry level descriptions of each level

b) Course descriptions of each level
c)

Exit level descriptors

1.9.4 PROFESSIONAL DEVELOPMENT UNIT
Professional development activities are required to keep the level of expertise in teaching high. In the UPP, these
activities are conducted through the PDU. The PDU works in coordination with the other offices and contributes
to the learning and teaching environment within the institution by conducting research. The PDU helps to promote
instructors’ professional development, self-reflection and self-evaluation of their teaching practices. In addition,
the office plans and organizes workshops and seminars on various topics according to the needs of the School for
all the staff. The activities include official and peer observation, discussion groups, workshops and mentoring for
the new instructors. The workshops can be about any topic of daily concern. The PDU also provides guidance and
support for newly-qualified instructors. It is also a resource office that researches outside opportunities for
instructors, such as conferences, seminars, courses and scholarships that may be sponsored by international or
national universities or institutions.
1.9.5 APPROPRIATE INSTRUCTIONAL MATERIALS
Specifying the course books and materials to be used in the following academic year starts with the evaluation of
the books and materials being used. The evaluation process involves receiving oral and written feedback both from
the students and instructors. Taking this feedback into account, the CDO decides which books and materials will
be kept to be used for the following year. Instead of the books that will not be used, new alternatives are examined
and a qualifying round is held by the Administration and the Academic Offices regarding certain criteria. These
pre-determined books and materials are then examined by the instructors group by group following the same
criteria provided. Whilst considering the instructors’ feedback (both oral and written), the CDO gives the final
decision for the selection of the books and materials.
The instructional coursebooks and materials used in the program are assumed to contribute to student learning and
the achievement of program goals, as they are selected according to the criteria stating that they respond to most
of the course goals and objectives effectively in terms of such features as layout, content, exercise types, grammar
presentation, question types, vocabulary exposure, student involvement, student age, etc.
Taking the feedback both from the students and instructors into account and regarding the most recent needs of
the students, if required, in-house materials are revisited, edited and updated by the Editing Office in coordination
with the CDO and/or any assigned instructors for the following academic year.
1.9.6 TEACHING MATERIALS
Teaching Materials (Compulsory /Supplementary/ Extra and Revsion Materials) contribute to the effectiveness of
teaching by providing additional sources to be exploited during the process of learning. In the UPP, in-house
Teaching Materials are developed by the CDO to fill gaps in the prescribed course materials when addressing
students’ learning needs. These materials are shared among those teaching the same level, and archived for future
reference or application. Instructors can access current supplementary materials online on Moodle, and, if required,
in their class folder boxes. Level coordinators work in coordination with material producers in the timely
preparation and distribution of Teaching Materials to the instructors.
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1.9.7 LIBRARY
The central library at school is open both to the use of instructors and students. Currently there is a collection of
resource books, including reference books, ELT related materials, and text books covering a wide range of
language activities in the library. The school is planning to expand this collection to better meet the needs of
instructors who wish to draw from various sources to supplement and enrich their classroom activities while
implementing the courses they teach. Instructors are invited to submit titles and details of resource materials they
would like to recommend for the library. There is also a small library in the CDO equipped with ELT resources to
be used by the instructors any time on demand.
1.9.8 INSTRUCTIONAL TECHNOLOGIES
•

Computer Labs

•

Wireless Internet Connection in the Building

•

Classrooms Fitted with Technology

1.9.9 LEARNING SUPPORT
Apart from the instructional technologies made use of to facilitate student learning, learning support services are
available to provide learning and study skills resources for all the students who want to develop themselves
academically while getting prepared to meet the objectives of the program. Students are provided with learning
support through the following services:
•

Consultation with Instructors

•

University Library

•

Independent Learning Center (ILC)

THE STUDENT FOCUS OF THE ILC IS DESIGNED TO ENCOURAGE AUTONOMY IN THE
LEARNING PROCESS. THE ILC IS LOCATED IN ROOM D221 AND THE STAFF CAN BE
REACHED AT ILC@ITU.EDU.TR. THE ILC OFFERS A VARIETY OF PROGRAMS AND
SERVİCES TO SUPPORT STUDENTS IN THEIR LANGUAGE DEVELOPMENT. MOST OF THE
ILC SERVICES AND EVENTS REQUIRE REGISTRATION IN THE SFL MOODLE.
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•

THE STUDY SPACE ALLOWS FOR COMFORTABLE INDIVIDUAL OR GROUP STUDY
WİTH THE USE OF A VARIETY OF PRINT AND DIGITAL MATERIALS. THE CENTER
HAS SEVERAL COMPUTERS FOR EDUCATIONAL USE ONLY.

•

THE STUDY PARTNER PROGRAM, ORGANİZED THROUGH THE ILC SERVICES
MOODLE COURSE, HELPS STUDENTS FIND A STUDY PARTNER AND DEVELOP A
REGULAR STUDY HABIT.

•

WRITING ASSISTANCE APPOINTMENTS ARE ONE-TO-ONE SESSİONS WİTH A
TEACHER TO HELP STUDENTS IMPROVE THEIR ACADEMIC WRITING, BY
APPOINTMENT ONLY THROUGH THE ILC SERVICES MOODLE COURSE.

•

MENTORING APPOINTMENTS ARE ONE-TO-ONE SESSIONS WITH A TEACHER TO
HELP STUDENTS DEVELOP THEİR STUDY SKİLLS, LEARN STUDY STRATEGIES,
AND FIND STUDY RESOURCES, BY APPOINTMENT ONLY THROUGH THE ILC
SERVICES MOODLE COURSE.

•

WORKSHOPS AND OTHER EDUCATIONAL EVENTS ARE HELD PERIODICALLY
THROUGHOUT THE SCHOOL YEAR. THESE EVENTS ARE ANNOUNCED THROUGH
MOODLE AND SİGNUPS ARE DONE THROUGH THE ILC SERVICES MOODLE
COURSE.

•

THE ILC ONLINE STUDY LINKS ARE RESOURCES FOR STUDYING ENGLISH THAT
THE ILC HAS DETERMINED ARE USEFUL FOR STUDENTS IN OUR PROGRAMS.

1.9.10 ASSESSMENT OF STUDENT LEARNING OUTCOMES
At the beginning of each academic year, assessment methods and the dates are determined and announced on the
SFL web page, Student Handbook and Instructor Handbook. According to this, all levels are formally assessed
with the same assessment method, which shows variety in difficulty, on the same day.
As all the exams given to students throughout the academic year have to match the content of the curriculum, each
level tester in the TO is provided with Testing Checklists, prepared by the CDO, which indicate the course content
to be tested for each exam. In addition to this, there is a continuous cooperation between the CDO and the TO to
make sure that the course content is appropriately tested to monitor if the students are achieving the student
learning outcomes as specified. The exams prepared by the TO are proofread not only by the proofreaders assigned
for each level, but also by level coordinators.
Student learning outcomes are formally assessed through such exams as, cumulative exams, mid-year exam, endyear exam, speaking exams and ultimately the Proficiency Exam. The writing performance of students is also
measured by means of the assessment of writing portfolio assignments regarding both number and quality.
1.9.11 ELIGIBILITY BY CEA (COMMISSION ON ENGLISH LANGUAGE PROGRAM ACCREDITATION)
Although curriculum evaluation has been ongoing since the foundation of the UPP in 1997 with syllabus
modifications or adjustments made each semester, we are currently at a very important stage of curriculum
development. The self-study stage of the accreditation process led to identification of deficiencies in the 20092010 academic year, and this resulted in the Curriculum Committee and the Accreditation Committee working
together to produce a revised curriculum that meets CEA standards. The first stages of the newly revised
curriculum were implemented throughout the 2009-2010 academic year. Further modifications were made as a
result of the comprehensive oral and written feedback from the faculty through focus group meetings held at the
end of the 2009-2010 and 2010-2011 academic years; and from students by means of online evaluation
questionnaires.
Needs analyses are conducted almost every five years. Three needs analyses were carried out in 2003-2004, 20072008 and 2012-2013 Academic Years. In addition to the aforementioned needs analyses, both written and oral
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feedback received from the faculty and students are taken into consideration in order to make modifications and/or
revise the curriculum. Although the curriculum has been designed following the feedback received from surveys,
meetings and the like, the curriculum is being revised for the reaccreditation process in 2019-2020 Academic Year.
1.10 PLACEMENT AND LEVEL CHANGE
1.10.1 PLACEMENT
Students are placed into a level in the UPP according to the scores they get in the institutional Placement Test
which is given at the beginning of the academic year. The Placement Test aims at placing the students into a
relevant level basically by measuring their use of English, knowledge of listening, reading and writing skills.

1.10.1.1 Placement Criteria
•
•
•
•
•
•

All students who have failed to pass the in-house Proficiency Exam are required to take the Placement
Test.
Placement Test includes 72 questions and it is administered before the beginning of the Fall Term to
every new student.
The test consists of multiple choice questions and a writing section.
The Placement Test has a listening section, a use of English section which comprises of two cloze texts
and 8 restatement questions, three readings, and a paragraph writing section.
Based on the results of the exam, students are divided into four levels, from B1+ level (the highest level)
to A1 level (the lowest level).
Any student who fails to take the Placement Test is directly placed into A1 level.

The overall range of scores varies between 0-120. The distinction between each level is indicated in relation to the
range of score (cut-off points) specified for each level, which is pointed out in the chart below:
LEVEL

RANGE OF SCORES

B1+ Level (upper-intermediate)

76 - above

B1 Level (intermediate)

52 - 75

A2 Level (pre-intermediate)

32 - 51

A1 Level (elementary)

0 - 31

1.10.2 LEVEL CHANGE
The Placement Test is given at the beginning of the academic year. The students who cannot or do not take it are
placed into A1 level. However, two weeks after the school starts, the students who want to go up are given a Level
Change Quiz. Each Level Change Quiz tests the grammar and reading objectives taught in the first weeks in the
higher level class, and the test also has a writing section. The criteria for a student to change their level are a
student’s score on the quiz, but instructors’ opinion of a student’s level is also taken into account. Students are
allowed to move up as much as two levels based on the result of the quiz (generally the cut-off point is between
70-89 to move up one level, 90-100 to move up two levels). The reason for allowing students to move up two
levels is that there are always some students who have been placed in the A1 level because they failed to attend
the Placement Test. On the other hand, students who wish to move down to a lower level are allowed to do so
without taking any exam if their instructor agrees.
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1.11 ASSESSMENT AND EXEMPTION
1.11.1 ASSESSMENT
The formal means of assessment applied in the UPP follows a fair and highly structured scheme. To measure a
student’s development and success, different exams are held throughout an academic year. In addition, the
individual performance of each student is evaluated by means of speaking exams, speaking participation, portfolio
assignments and basic assignments. Exam methods and dates are determined in advance and at the beginning of
each academic year, students and instructors are notified of them in the academic calendar which is available on
the SFL web page, Student Handbook and Instructor Handbook.
As all the exams given to students throughout the academic year have to match the content of the curriculum, each
level tester in the TO is provided with testing checklists, prepared by the CDO, which indicate the course content
to be tested for each exam. In addition to this, there is a continuous cooperation between the CDO and the TO to
make sure that the course content is appropriately tested to monitor if the students are achieving the student
learning outcomes as specified. The exams prepared by the TO are proofread not only by the proofreaders assigned
for each level, but also by level coordinators.
Accordingly, all levels are formally assessed with the same assessment method, which shows variety in difficulty,
mostly on the same day. Student learning outcomes are formally measured according to the following criteria:
2019-2020 Academic Year Grading Percentages for UPP
EXAMS

PERCENTAGES

End-year Exam

15%

Mid-Year Exam*

15%

Cumulative Exams

42%

Speaking Exam

14%

In-class Academic Writing Tasks /Translation
Practices**

14%

TOTAL

100%

* For B1+, B1 and A2 Level students who are entitled to take the January Proficiency, Mid-year grades are
calculated out of 30%, as opposed to 15%.
**For B1, A2 & A1 Level There will be In-class Academic Writing Tasks while B1+Level has Translation
Practices
•

For B1+ and B1 Level students, the total grade to be entitled to take the January Proficiency is to get
an average grade of 60 including all exams and have not exceeded the limit of absenteeism in the fall
term.

•

For A2 Level students, the total grade to be entitled to take the January Proficiency is to get an average
grade of 80 including all exams and have not exceeded the limit of absenteeism in the fall term.

•

Students with the score of 60 and above in the Proficiency Exams are allowed to attend courses in
their faculties. .

Mid-Year and End-Year Exams
At the end of the first term, the students are given the Mid-Year Exam, and at the end of the second term, EndYear exam is administered. In Mid-Year Exam, students are responsible for the whole content of the program in
the fall term. In End-Year Exam students are expected to demonstrate their achievement in the whole content of
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the program of one academic year. Both exams include various sections, which are use of English, vocabulary,
reading comprehension, listening and note-taking, and writing.

Cumulative Exams:
There are 3 cumulative exams each term. There is no teaching before or after the Cumulative Exams on the same
day, the expected outcome is the achievement of what they have been taught since the beginning of the term. A
cumulative exam consists of various sections, which are use of English, vocabulary, reading comprehension,
listening, and writing

In-class Writing Tasks:
In academic writing courses, students are given in-class writing tasks in A1, A2, and B1 classes in each term, the
content of which should closely be aligned with that of the writing course. In-class writing tasks are to be graded by
writing instructors. Any missing assignment will be assessed as zero (0).

Translation Practices:
In the fall / spring term B1+ classes will be given a course called Translation Studies. In the course content students
will be able to learn study and practice skills for translation and they will be able to further put these skills to use in
a project at the end of the term, and the evaluation for Translation Practices course will be graded as Portfolio
Assessment Grade.
The Evaluation Process:
Participation
Translation project first draft
Translation project final draft

Speaking Exam:
Fall Term
A1 Level

Spring Term
Speaking Exam

A2+ Level

Academic/Drama-Based
Communication Skills*

A2 Level

Speaking Exam

B1 Level

Academic/Drama-Based
Communication Skills*

B1 Level

Academic/Drama-Based Communication
Skills*

B1+ Level

Speaking Exam

The Evaluation Process
To provide standardisation a commission consisting of 4-6 instructors will assess the students’ performances
through appointment system.
The students’ performances will be recorded.
A1 Level (Fall Term)
A2 Level (Fall Term)
B1+Level (Fall Term)
B1+ Level (Spring Term)
•

Students will practice their speaking skills during each course.

•

There will not be a separate speaking course.

•

Maincourse and /or Reading instructors will share the responsibility for the application of speaking skills
in their classes.CDO will provide Can Do Statements for students.

•

The content of all Speaking program will be prepared by the commission.
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The Evaluation Process
To provide standardisation the same commission will assess the students’ performances through appointment
system.
The students’ performances will be recorded.
The number of instructors in the commission may change comparatively as the number of students in each level
and class will show variety.
B1 Level (Fall Term)
A2+ Level (Spring Term)
B1 Level (Spring Term)
•

There will be two-hour Academic/Drama-Based Communication Skills before the fall break, and the
commission responsible for the speaking program will teach in these classes.

•

The content of all Speaking program will be prepared by the commission and the course details will be
available on Moodle.

Evaluation Critera for Speaking Exam
A1 Level (Fall Term)
A2 Level (Fall Term)
B1+Level (Fall Term)
B1+ Level (Spring Term)

The grading for the monologue performance in Drama-Based Communication Skills is equally
weighted for:
1.
2.
3.
4.

Fluency 25%
Accuracy 25%
Pronunciation 25%
Use of English 25%

The grading for the Academic Based Communication Skills is equally weighed for:
1.
2.
3.
4.
5.

Fluency 20%
Accuracy 20%
Ability to Communicate 20%
Pronunciation 20%
Use of English 20%
100-85

85-65

The speaker responds to the task effectively. Ideas are coherently presented and well
linked to each other without undue hesitation. There are no long pauses and almost no
grammatical errors. Good control of basic and complex grammatical structures and
effective vocabulary choice are sustained throughout the speech. Pronunciation is
clear, and the speaker’s accent does not hinder intelligibility. The speaker
initiates/sustains interaction with his/her partner with ease.
A well flowing speech with only slight problems in linking the ideas. Hesitations or
pauses are present but do not interfere with the communication of the content. There
might be problems with pronunciation or intonation at times, but the speech remains
intelligible. The speaker’s word choice is mostly consistent with the topic and some
inaccurate use of attempted advanced grammatical structures doesn’t truly make the
delivery difficult to follow. The speaker manages to interact with his/her partner.
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65-50

50-35

35-20

There are problems with the flow of the speech, but it remains relevant to the topic.
Although the speaker responds to the material shown, not all items are addressed
when dealing with the task. Pronunciation and intonation problems may require extra
listener effort at times. Basic grammatical structures are often used correctly while
advanced ones are attempted (and mostly result in incorrect uses). There are some
transition problems when interacting with the other speaker.
Ideas aren’t well connected and the pace of the speech is choppy. Only basic sentence
structure is used, and there are grammatical problems. Limited control over grammar
and vocabulary presents problems with the expression of ideas and the connection
between them. What is meant by some sentences is unclear, and the speaker may have
trouble with pronunciation. There might be long pauses in the speaker’s delivery.
There is limited relevant content in the speech. Interaction with the other speaker is
problematic and interrupts the flow of the dialogue.
The response is very limited. Presented ideas are mostly irrelevant to the topic or not
in the form of full sentences. Attempted sentences are unfinished or obviously
memorized phrases. Almost no interaction takes place with the other speaker.

20-0

•

There is almost no response or it is unintelligible.

1.11.2 EXEMPTION

Starting from the 2010-2011 academic year, the Proficiency Exam has been administrated in two
sessions:
•

First Session: Language Use (Restatement Questions) + Reading

•

Second Session: Listening + Writing

The students who achieve 50% from the first stage can take the second stage, and they are also required to achieve
50% from the second stage. To be exempt from the UPP, students have to get minimum 60/100 in the Proficiency
Exam in September or in January (eligible B1+, B1and A2+ level students only). The students who pass the
Proficiency Exam in September are exempt from the UPP and regularly attend their faculties, whereas the ones
who pass the Proficiency Exam in January are exempt from the Spring Term instruction in the UPP and may go
into their faculties at the beginning of the Spring Term as irregular students.
Below is the chart for the alternative exams and equivalent scores for exemption:

Valid English Tests and Minimum Scores for Undergraduate Programs
Exam

Valid for

ING 112

ING 201

İTÜ YDY Proficiency

2 Years

60-84/100

85/100

TOEFL PBT

2 Years

TOEFL IBT**

2 Years

65-94/120

95/120

PTE ***

2 Years

55/64

65/90

513586 /677 + TWE (4/6)

587/677 + TWE (4/6)
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** TOEFL IBT test results received in Turkey are only valid if they are taken from a TOEFL test center of a state
or a foundation university.

*** According to the decision of University Senate No. 657 on 08.08.2017, the results of PTE Academic
Examinations given in Turkey starting from 2018-2019 Academic Year will only be valid if they are taken from
examination centers of state and foundation universities.
The information that is shown here is constantly updated, but we always advise you to check the ITU Student
Affairs http://www.sis.itu.edu.tr/tr/yonetmelik/ingilizce_gecerli_sinavlar.htmwebsite.
1.12 EXITING, FAILING AND REPEATING THE PROGRAM
Proficiency Exam

TOEFL PBT+TWE

TOEFL IBT

PTE

60/100

513/677 + 4/6

65/120

55/90

1.12.1 EXITING THE PROGRAM

The length of stay of a typical student is two terms ( Fall and Spring Terms), approximately 32 weeks.
It is a must for A2 level and A1 level students to complete the 8-month intensive English program to be
able to take the Proficiency Exam given in June, on condition that they meet the required average grade
of 60% of all the exams given all through the year and that they meet the requirement of 85% of
attendance. However, B1+ and B1 level students who meet the required average grade of 60% and A2
level students wo meet the required average grade of 80% of all the exams given in the fall term are
entitled to take the January Proficiency Exam. On condition that they pass the exam, they can attend
their faculties; otherwise, they continue classes in the Spring Term.
All UPP students have to attain 60/100 in the Proficiency Exam in June or in July at the end of the
program to exit the program. Students who fail to pass one of the Proficiency Exams in June or July are
required to attain the required minimum grade in one of the Proficiency Exams held during the following
academic year to be able to attend their faculties. Those students are regarded as pending students and
cannot attend their faculties until they attain the required minimum grade.
1.12.2 FAILING AND REPEATING THE PROGRAM

Students who fail to attain the required grade in the Proficiency Exam in January or in June can attend
a five-week Summer School, which is optional and subject to a fee. The Proficiency Exam held at the
end of the Summer School can be taken by all students regardless of their attending Summer School.
Those students who fail the Summer School Proficiency Exam cannot attend the program for a second
year, as the number of students welcomed each new academic year does not give way for it. Such
students are only provided with the right to take the Proficiency Exams given throughout the following
academic year.
Thus, there is no repeating course in the UPP. Therefore, students who fail to pass the Proficiency Exam
at the end of the program cannot repeat the course; they are regarded as pending students.
1.13 RULES AND PROCEDURES

The students at the UPP are expected to follow the institutional rules and procedures which are
communicated via the Student Handbook.
1.13.1 STUDENT RESPONSIBILITIES & ATTENDANCE POLICIES AND PROCEDURES

The most significant part of learning process in the UPP is to follow the lessons on a regular basis.
Students are required to be present in the classroom at 08:45. They are also expected to participate in all
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class activities, to make sure that class materials are with them, to submit their assignments on time, and
to have a positive attitude.
Attendance is obligatory at the School of Foreign Languages. Students are obliged to attend at least 85%
of their classes. The School of Foreign Languages announces the minimum attendance limit for each
level (each level has different weekly class hours) at the beginning of each academic year. Students who
exceed their absence limit are called “absentee” students and they cannot attend any further classes.
They also cannot take the Proficiency Exams held in January and June.
Any student missing a one-hour lesson will be marked as absent for 1 hour.
The students who are absent in the class for any reason are marked as “absent” on the attendance list.
The instructors do not have the authority to excuse students for absence or let them take any classes off.
However, despite warning, if a disruptive student does not change his/her attitude, the class instructor
has the right to send the student out and mark him/her absent. All excuses including social and sportsrelated activities, medical reports for less than 20 days (except for the reports from Health Boards) are
considered within the 15% absence limit. The social and sports activities approved by our university are
deducted from the student’s absence records. Medical reports for less than 20 days only excuse the
student from the exams in the relevant period, it is not deducted from the absence records.
2019-2020 Academic Year Maximum Absenteeism Hours for Each Level
FALL TERM

SPRING TERM

B1+ LEVEL

32

--

B1 LEVEL

44

34 (B1+)

A2 LEVEL

46

40 (B1)

A1 LEVEL

50

49 (A2+)

These absenteeism hours are term based. Any hours left from the Fall Term cannot be added to the absenteeism
hours of the Spring Term. Any student who exceeds the absenteeism limit is no longer allowed to attend classes.
In addition, the students who have failed to attend classes are not entitled to take the Proficiency Exams in January
and/or June.
*The regulations for the UPP students are available at
Ø www.sis.itu.edu.tr
Ø www.ydy.itu.edu.tr
1.13.2 MAKE-UP EXAM
Students who fail to take 1 exam (Cumulative, Speaking, Mid-Year or End-Year) and have medical reports can
take the make-up exam at the end of the semester. Medical reports for make-up exams are not acceptable.
1.13.3 CLASSROOM DISCIPLINE
1.

Students are expected to be punctual. Any student missing the first 5 minutes of a one-hour lesson will be
marked as absent for 1 hour.

2.

If an instructor is absent for the first 15 minutes of a class, the students are responsible for informing the
Administrative Coordination Office about this absence.
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3.
4.

5.
6.
7.

Students are responsible for the inventory stock within the school building and the classroom. Students have
to compensate for any damage they cause.
Students are required to switch their mobiles off during the class hours. They are also required to submit their
mobiles to the responsible proctor during the exams; otherwise, it is considered cheating. The exam paper is
taken away and the student’s exam is cancelled.
Students are responsible for bringing in their course books and materials.
In spite of the warnings, if a disruptive student does not change his/her attitude, the class instructor has the
right to send the student out. In this case, the student is marked ABSENT.
Any student disciplinary issues, which may arise, will be referred to the Administration in a written way.

8.

Students are responsible for following whether they are eligible to take the Proficiency Exam or not and
the exam venue, date and time, and for paying their fees if payment is required.

9.

It is forbidden to smoke in the SFL and the Atrium Buildings.

10. All students are bound to articles of ITU Academic Regulations and Higher Education Student Discipline
Regulations, which are applied in case of a disciplinary matter.
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1.14 LEARNING RESOURCES AND USEFUL WEBSITES

http://www.tefl.net/ (TEFL.net homepage)

http://www.manythings.org/ (ManyThings.org)
http://www.eslgo.com/ (ESLgo.com)
http://www.1-language.com/ (1-Language.com)
http://www.edhelper.com/ (Edhelper.com)
http://www.nonstopenglish.com/ (Non Stop English)
http://www.eslcity.com/english/ (ESLcity)
http://www.usingenglish.com/ (UsingEnglish.com)
http://www.learnenglish.org.uk/ (The British Council / Learn English)
http://www.english-test.net/ (English-Test.net)
http://www.collegeem.qc.ca/cemdept/anglais/trouindx.htm (ESL Blues)
http://www.onestopenglish.com/ (onestopenglish.com)
http://www.englisch-hilfen.de/en/index.htm (Learning English Online
http://www.englishclub.com/index.htm (English Club)
http://www.bbc.co.uk/worldservice/learningenglish/index.shtml (BBC Learning
http://www.eltweb.com/liason/ (ELT Web.com)
http://www.ets.org/toefl/index.html (Educational Testing Service / TOEFL
http://www.eslmonkeys.com/ (ESL Monkeys)
http://www.ets.org/toeic/index.html (Educational Testing Service / TOEIC
http://internationaleflcafe.com/ (International EFL Cafe)
http://www.toeiccity.com/ (TOEIC-City.com / free online TOEIC practice tests)
http://englishpage.com/ (Englishpage.com / advanced lessons)
http://www.ieltshelpnow.com/ (IELTS sample practice tests & free tutorials)
http://www.eslpartyland.com/default.htm (Karin's ESL PartyLand)
http://supervoca.net/ (SuperVocab.com / free SAT, GRE & TOEFL resources)
http://members.aol.com/eslkathy/esl.htm (The ESL Center)
http://www.everythingesl.net/ (Everything ESL)
http://www.handoutsonline.com/ (Handouts Online)
http://eleaston.com/ (E.L. Easton / English Online)
http://www.smic.be/smic5022/ (English Exercises Online)
http://www.armoredpenguin.com/wordsearch/ (make-your-own Word Search
http://www.tesol.net/ (TESOL.net / Linguistic Funland)
http://www.esl-lounge.com/ (ESL Lounge)

http://www.geocities.com/Athens/Aegean/6720/ (The Idiom Connection w/
quizzes)

http://english-zone.com/ (English-Zone.com)

http://libraryspot.com/ (LibrarySpot.com / a free virtual library)

http://www.easyenglish.com/ (Easy English)
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http://www.onelook.com/ (Onelook.com / the Web's most powerful dictionary)
http://www.esl-lab.com/ (Randall's ESL Cyber Listening Lab)
http://www.edufind.com/ (EduFind.com / education & online grammar reference)
http://www.refdesk.com/factgram.html (refdesk.com grammar & writing
resource)
http://thesaurus.reference.com/ (Thesaurus.com / featuring Roget's New
Millennium™ Thesaurus)
http://www.antimoon.com/ (Antimoon.com / forum & tips on how to learn English

http://english.unitecnology.ac.nz/home.html (English Online)
http://members.aol.com/adrmoser/esl.html (The ESL Area)
http://www.e-mesh.com/index.html (english4theworld)
http://free-esl-gg.com/ (The Free-ESL Grammar Guide)
http://eslus.com/eslcenter.htm (ESL Resource Center)

http://www.udel.edu/eli/grammar.html (ELI @ Uni of Delaware / Grammar
Hotline)

http://www.englishtestprep.com/ (EnglishTestPrep)

http://www.englishdaily626.com/ (English Daily / idioms, slang & conversational

http://www.tolearnenglish.com/ (To Learn English)

http://www.bbc.co.uk/schools/ (BBC Schools / Learning Resources Homepage)
http://www.breakingnewsenglish.com/ (Breaking News English / NEW)
http://www.lizardpoint.com/fun/geoquiz/ (interactive geography quiz)
http://www.puzzlechoice.com/pc/Puzzle_Choicex.html (Puzzle Choice)
http://parapal-online.co.uk/ (Parapal Online / interactive exercises)
http://www.speak-read-write.com/ (Many Languages, One World)
http://www.word2word.com/ (World2World Language Resources)
http://www.englishmaterials.com/ (englishmaterials.com / NEW)

http://www.englishhorizon.com/ (English Horizon)
http://www.world-english.org/ (World English)
http://www.usingenglish.com/ (Using English)
http://www.examenglish.com/ (Exam English)
http://chompchomp.com/ (Grammar Bytes!)
http://www.testmagic.com/ (TestMagic)
http://www.eslgold.com/ (ESL Gold)
http://www.eflnet.com/ (eflnet)
http://a4esl.org/ (a4esl.org)

http://www.teflgames.com/games.html (free games & quizzes)
http://www.offshore-english.co.nz/free.asp (Offshore English)
http://www.dailygrammar.com/archive.shtml (Daily Grammar)
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SECTION 2

2.1 THE CURRICULUM COMMITTEE
The Curriculum Committee is responsible for providing guidance, advocacy and supervision by ensuring that the curriculum is academically sound, comprehensive, and
responsive to the mission and goals of the UPP and educational needs of the students. This committee acts as the Curriculum Development Office (CDO) members and is
comprised of the CDO Head Coordinator, the CDO Assistant Head Coordinator, and the level coordinators responsible for each level in the program separately. Besides, for
each level there is a member for material development working in coordination with the level coordinator. The following chart shows the structure of the CDO with its subgroups.

CDO Head Coordinator

B1+ level
Coordinator &
B1+ Material
Developer

B1 level
Coordinator & B1
Material
Developer

Assistant Head Coordinator

A2 level
Coordinator & A2
Material Developer

A1 level
Coordinator & A1
Material Developer

2.2 JOB DESCRIPTION OF THE CDO HEAD COORDINATOR AND ASSISTANT HEAD COORDINATOR
•
•
•
•
•

Determining the content of the curriculum for the academic year,
Determining the student learning outcomes based on the goals and objectives,
Determining educational policies regarding methods of teaching and evaluation,
Determining the structure of the program,
Determining the weekly time allocation of the courses,
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•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Selecting books and materials regarding the goals and objectives,
Regularly reviewing the syllabi and pacing schedules and apply any required changes,
Determining the agenda of the regular level meetings,
Preparing weekly pacing schedules for all levels,
Meeting with the Level Coordinators on a regular basis to discuss any problems that the instructors have raised during the level meetings,
Meeting with the administration and respective offices on a regular basis and/or when deemed necessary,
Designing and implementing writing portfolio assignments according to the current curriculum,
Proofreading the exams when deemed necessary,
Uploading and updating the web page of CDO regularly,
Being in contact with respective offices regarding integration of curricular content and applications,
Communicationg with the Statistical Analysis Office for the organization of instructor & student surveys,
Providing the Testing Office with the Testing Checklists of the respective academic year,
Deciding on the test content together with the Testing Office,
Deciding on the content and frequency of the additional materials together with the materials producers to supplement the current curriculum,
Conducting instructor surveys and organizing meetings for curriculum evaluation,
Conducting year-end evaluation meetings with the instructors,
Interpreting the survey outcomes and communicating the outcomes to the instructors,
Making necessary changes in the curriculum according to the oral and written feedback received from the instructors,
Monitoring and reviewing the program throughout the year by collecting systematic feedback from the instrcutors,
Updating the Curriculum Guide every academic year,
Updating the relevant part in the Instructors’ Handbook every academic year,
Revising, editing and/or preparing the Summer School materials,
Reporting regularly to the school administration about the curricular activities applied in the respective month including the reports of level meetings.

*The CDO Head Coordinator and Assistant Head Coordinator work in cooperation with the Level Coordinators for the realization of the tasks described in their field of
responsibility.
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2.3 JOB DESCRIPTION OF THE CDO LEVEL COORDINATORS *
•

Meeting with the CDO Head Coordinator and Assistant Head Coordinator regularly to discuss any issues relevant to the curriculum and share insights,

•

Giving guidance to the respective level instructors when deemed necessary,

•

Ensuring the distribution of all required teaching materials to the instructors,

•

Ensuring the preparation, organization, and distribution of any extra materials inserted into the curriculum for the instructors,

•

Preparing a list of instructors in the level s/he is responsible for,

•

Preparing a list of instructors for the submission of exam packs and organizing the availability of it in the CDO room,

•

Acting as a communication conduit between the Academic Offices and instructors,

•

Informing the respective level instructors about curricular and test changes,

•

Communicating any relevant feedback from the instructors to the CDO Head Coordinator and recommending ways for the resolution of any arising problem,

•

Conducting level meetings with the instructors on a regular basis to exchange information about the current curriculum based on the previously determined agenda,

•

Arranging the announcements about curricular practices and/or changes regarding their level of responsibility,

•

Preparing his/her own schedule for all the required activities (office work, deadlines, meetings, etc.) for his/her level of responsibility,

•

Submitting the level meeting minute reports to the CDO Head Coordinator regarding their level of responsibility in a timely manner,

•

Submitting the level meeting minute reports to the respective offices regarding their level of responsibility in a timely manner,

• Giving support to material producers for supplementary material production-including editing- for their level of responsibility according to a previously determined
schedule,
•

Proofreading the tests and giving feedback to the respective Test Office members about the test content of their level of responsibility,

•

Contributing to the preparation of Summer School materials.

*The CDO Level Coordinators work under the guidance of the CDO Head Coordinator and Assistant Head Coordinator for the realization of the tasks described in their field
of responsibility and in cooperation with the CDO Head Coordinator and Assistant Head Coordinator for the realization of tasks regarding the CDO as a whole.
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APPENDICES
APPENDIX A

ITU SCHOOL OF FOREIGN LANGUAGES UNDERGRADUATE PREP PROGRAM
CURRICULUM HISTORY
ACADEMIC YEAR
BRIEF CURRICULAR INFORMATION
1997-1998

The graduate and undergraduate programs were combined, and minimum 30% English (a minimum of 30% of instruction in faculties is in English)
became compulsory for all undergraduate students as well.
Books for the academic writing courses were written and academic offices were set up.

1998-2000

There were no significant changes in the curriculum.

2000-2001

An 80% grammar-oriented curriculum was applied. Headway series by Oxford was used in the basic course. Speaking and listening materials and
supplementary reading sources were supplied by the CDO.

2001-2002

A 70% grammar-oriented curriculum was applied. Headway series by Oxford was used in the basic course. Speaking and listening materials and
supplementary reading sources were supplied by the CDO. Institutional writing book series (Skills Book I/II/III) were prepared by an assigned group
of instructors to be used for the following academic year.

2002-2003

A 60% grammar-oriented curriculum was applied. Headway series by Oxford was used in the basic course. Speaking and listening materials and
supplementary reading sources were supplied by the CDO. Institutional writing books were inserted into the curriculum and used in the writing
courses. A reading book for the upper levels (Advanced Reading Skills) was prepared by an assigned group of native instructors during the summer
to be inserted into the following year’s curriculum.
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2003-2004

A 60% grammar-oriented curriculum was applied. Headway series by Oxford was used in the basic course. Speaking and listening materials and
supplementary reading sources were supplied by the CDO. The application of writing portfolio was initiated; thus, not only the product produced,
but also the writing process and learner autonomy were aimed to be improved. The prepared upper-level reading book, Advanced Reading Skills, was
used by A-level (fall term) and B-level (spring term). Upon taking feedback about the effectiveness of the book, the book was re-visited, analysed,
edited and re-prepared under the title of More Reading Matters by the CDO. Meanwhile, the first needs-analysis research was conducted both in the
SFL and in the faculties to be able to address to the students’ needs more properly in the SFL through curricular applications. Accordingly, upon the
requirement of an increase in the hourly proportion of skills courses, in addition to the published reading books used, institutional reading bookswhich were more target-oriented- had to be prepared. One was the More Reading Matters for the upper levels, while the other was aimed to be for
lower levels with the title of Reading Matters. In parallel with these reading materials, listening materials were also prepared by assigned groups of
instructors under the titles of Listening Matters and More Listening Matters. As for the writing books, Skills Book I/II/III were revised, edited and reformed as Skills Book (for D-level only), From Sentence to Paragraph (for B&C&D-levels) and From Paragraph to Essay (for A&B&C&D-levels)
to be used in the following year’s curriculum. Besides, video materials were prepared by the CDO separately for lower and upper levels so as to give
support for the following year’s curriculum in terms of audio-visual component.

2004-2005

With the purpose of reflecting the outcomes of the needs analysis, a curriculum renewal was applied. Accordingly, the curriculum applied changed
from grammar-oriented approach to skills-oriented approach. In other words, while it was about 60% grammar and 40% skills, it turned out to be just
the opposite as 60% skills and 40% grammar. To achieve this, the weekly class hours of skills courses were increased, wheras the ones of basic
courses (which depended mostly on teaching grammar) were decreased. Especially reading and writing courses – which seemed to be the most needed
language skills in faculties – gained more importance. Listening and speaking skills, on the other hand, had less significance when compared to the
reading and writing skills in terms of the faculty needs of the students; therefore, were given less weekly class hours. To be used in reading, writing
and listening courses, in-house materials prepared in the previous year were inserted into the curriculum. To strengthen the speaking and audio-visual
component of the program, video lessons and conversation clubs were organised. A bi-weekly video program was scheduled for each class and the
video materials prepared were covered in these classes. As for the conversation clubs, some native instructors were assigned to prepare the contents
of their speaking club the theme of which was agreed on depending on their preference. While A&B-level students participated in a club in the fall
term, C&D-level classes did so in the spring term. Regarding the writing course, apart from the writing books covered, with the purpose of enabling
the students to do some reasearch on a topic of their choice by applying some research techniques at a very basic level and present it following a
certain set of criteria, a new component called Research Writing Project was added into the curriculum. To be used as a course tool, a material was
prepared by the assigned CDO members. Through this course, it was also aimed to prepare the students for the Advanced English courses. Another
new curricular practice, concerning testing specifically, was the conduct of pop quizzes, which aimed to keep students ‘always prepared and ready’
in terms of what is covered in the program.
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2005-2006

Except for the difference in the basic course books used in the upper levels and a slight manipulation in the video classes (while upper levels used
the video materials from the previous year, lower levels covered the video components of the coursebooks followed), a program similar to the 20042005 academic year was applied with a little change in the variety of weekly hours of instruction.

2006-2007

Except for the difference in the basic course books used in the upper levels and a slight manipulation in the video classes (all levels, but A-level,
covered the video components of the coursebooks followed), a program similar to the 2005-2006 academic year was applied with a little change in
the variety of weekly hours of instruction (weekly class hours per level indicated a dicrease parallel to the increase in the number of students and
classes and the insufficient number of instructors available). At the beginning of the spring term, Brainstorming Meetings were held by the CDO with
the instructors to serve for the evaluation of the curriculum. Depending on the feedback taken, which pointed out some required changes in the course
books and materials used, new course books determined by the CDO in coordination with the other offices were pilotted, and the curriculum of the
upcoming year was re-designed and re-scheduled accordingly.

2007-2008

The new scheme of the curriculum was formed by means of merging the previous program with the new components, and thus aiming to make a
smooth transition trying to keep hours of instruction almost the same as in the 2006-2007 academic year. Accordingly, a new course book, Face2Face
by Cambridge, was tried in the basic course of all levels (in lower levels: in addition to the previous one used); the new editions of in-house reading
and listening materials titled New Reading Matters, New More Reading Matters and New Listening Matters, New More Listening Matters were used
in upper levels, whereas a new reading book series (Ready to Read series by Longman) and listening book series (Contemporary Topics by Longman)
were inserted into the curriculum of lower levels; the most profound amendment was applied in the writing course where a new published writing
book series, Effective Academic Writing by Oxford, was used in all levels instead of the in-house writing books used in the program for several years.
Effective Academic Writing was a series that differed from the traditional line of the writing course of the institution regarding the paragraph and
essay types and format.
In the spring term, evaluation group meetings were held to evaluate the ongoing program with all the constituent parts involved. The outcomes of
these meetings implicated discontent with the new components of the curriculum concerning basic, reading and writing course books determined in
the preceding academic year. In addition, the meetings conducted with Advanced English Program coordinators revealed the fact that the bridge
between the UPP and the Advanced English should be more sound and that the UPP students should also be supplied with scientific/technical English
they would be in need of in their faculties. Besides, to check whether the needs of faculties changed or not, a smaller-scale survey was conducted
involving only the faculty instructors. The instructors were asked to respond to a questionnaire to evaluate the students’ performance regarding the
required English language skills. On receiving the outcomes, regular meetings were held between the Administration and the Academic Offices of
the UPP to discuss the possible ways to improve the program and to revise goals and objectives. Thus, the existing objectives were detailed and
clarified, and some new ones were added especially to the ones for the writing course (it was decided that students be supplied with
prompts/guidelines/ideas to be used for essay writing).
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In the light of the re-structured objectives, instructor groups were formed to analyse and determine course books instead of the ones that did not work
effectively in the program. These task groups worked separately on basic, reading and writing course book selection. According to the outcomes, for
the writing course, it was decided that the previously used in-house writing books be re-inserted into the program after being revised and edited in
parellel to the finalized objectives; for the reading course, from among the books provided to be analysed, the instructors found Active Skills in
Reading series by Thomson & Heinle the most appropriate for our program; for the basic course, the instructors all agreed that it would be more
appropriate to use a contextual grammar book, instead of a course book, in upper levels alone and in lower levels to supplement the existing course
book. Thus, depending upon most of the instructors’ agreement, Macmillan English Grammar in Context series by Macmillan was determined to be
used in upper level basic courses and in lower levels to supplement the course book Headway series by Oxford. For the listening course, the
Contemporary Topics series by Longman inserted into the program in the preceding year was decided to be used in all levels. The curriculum of the
succeeding year was shaped within this framework.

2008-2009

The curriculum was formed with the course books and materials determined at the end of the previous academic year. However, this academic year
was the most challenging one for the curriculum in terms of weekly hours of instruction per level as the least class hours could be distributed to each
level especially in the fall term due to lack in the number of instructors and classrooms available.
Based on the outcomes of the questionnaires given to both instructors and students, it was concluded that while Active Skills in Reading series - except
for ASR 4 - by Thomson & Heinle generally responded to our needs, MEG in Context by Macmillan was considered to be ineffective and indicated
to be replaced by a course book. As a result of the studies conducted by the CDO and the evaluative analysis and feedback taken from the instructors,
it was decided that Language Leader by Longman for A-level basic course; Success by Longman for B and C-level basic courses; and Solutions by
Oxford for D level basic course (to replace Headway used in the program for long years) be inserted into the program for the following year.
In the meetings held among the administration and the academic offices, information regarding accreditation and related institutions was shared; and
at the end of the academic year CEA was determined to be applied to for accreditation.
YÖK announced that 100% English medium instruction in certain faculties at ITU was confirmed.
The website of ITU SFL was reconstructed and used more practically to serve for the programs offered.
Task groups were formed to prepare materials to be used as ‘technical reading texts’ (reading materials related to faculty subject matters) making use
of the available texts and materials from faculty resources.

2009-2010

Except for the changes in the basic course books in each level, almost the same curriculum as in the preceding academic year was applied - MEG in
Context by Macmillan was suggested for supplementary purposes -. With the involvement of a satisfactory number of instructors in the institution,
weekly hours of instruction per level were increased; nevertheless, as a result of the participation of an increasing number of students in the School
each year and the restricted number of classrooms available, the classes were too crowded - about 35 students on average.
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Student Performance Grade made up of 3 stages – Portfolio, Presentation, Participation – was included in the grading criteria, which aimed to increase
student involvement in their learning process.
Skills Book (in-house writing & reading book used in D-level) was made compatible with the new course book used in D-level.
Upon making arrangements with such publishers as Longman, Cambridge and Macmillan, the most appropriate interactive programs of them were
pilotted in one class in each level.
As for the studies concerning the succeeding academic year, in the light of the regular feedback taken both from the instructors and students, yearend evaluation meetings were held with the instructors. Regarding the outcomes, as Success by Longman was considered to meet the needs better
and Solutions by OUP was not as effective and caused some problems, it was decided that Success be inserted into the program of D-level basic
course as well. It was also stated that presentation practice was not so effective and beneficial especially for lower levels and could be replaced by a
speaking exam.
Furthermore, the program objectives were revised with regard to the 100 % English medium instruction in faculties, and the content and application
of the Proficiency Exam was changed. Accordingly, a multipe choice restatement part instead of the previous use of English section and a listening
and note-taking section were added to the Exam that would be applied in two sessions. Other than that, to decrease the number of students in each
class and make use of the classrooms available at a maximum degree, double schooling application would be introduced. According to this, certain
levels (especially the upper ones) would have classes only in the morning or in the afternoon. All these amendments and prospective versions of
curriculum scheduling in return were shared with the instructors, and the most proper curriculum schedule was determined.
Moreover, certain changes were also applied relative to A-level classes in the Spring Term, eligibility requirements for January Proficiency Exam for
A and B-levels, and attendance requirements for all levels.
“Technical reading texts” were inserted into the program of upper levels in the Fall Term and lower levels in the Spring Term as supplementary
reading materials; however, they did not work well for practical reasons, and it was decided that this issue should be considered thoroughly for
effective practice in further applications.
More classrooms were equipped with technological devices such as projectors and sound systems.
Accreditation studies continued.
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2010-2011

Along with a few changes in the course materials (Success for D-level basic course, Reading Explorer by Cengage & Heinle for reading course of all
levels in Spring Term), a similar curriculum to the one in the preceding year was applied. A separate Listening and note-taking course has been
formed.
The number of classrooms with projectors was raised; all classrooms were equipped with sound systems; all instructors were provided with net books
and audio & visual formats of respective course materials.
The School welcomed students from departments of 100% English medium instruction.
Skills Book (in-house writing & reading book used in D-level) was made compatible with the new course book used in D-level.
The program carried on with the application of a Student Performance Grade – instead of presentation practice, speaking performance of students
was assessed through a speaking exam.
A-level students were responsible for following an interactive program, LEI by Longman.
The outcomes of the program evaluation by the instructors and students were announced on the web page.
A commission was formed to work on the in-house writing books and re-write them from a more professional perspective well matching with the
course objectives.
The web page of CDO was equipped with all the required curricular documents for the easy and instant access of instructors.
Accreditation studies continued.

2011-2012

The curriculum applied during the 2011-2012 academic year built up on the previous year’s curriculum with certain modifications made based on the
feedback taken both from the faculty and the students.
A detailed CDO Action Plan was prepared.
The weekly time allocation of teaching hours was increased on a level basis:
Fall Term
A-level: 20 hrs/week

Spring Term
-

B level: 22 hrs/week

22 hrs/week

C level: 22 hrs/week

24 hrs/week

D level: 26 hrs/week

26 hrs/week
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The new institutional writing books (Sharpening Academic Skills 1/2/3) were inserted into the curriculum.
Success Video component for C&D levels was excluded from the curriculum.
It was planned that D level students were going to start their Listening&Note-taking Course with Contemporary Topics Intro (instead of CT 1) and
complete the program with CT 1 (instead of 2).
Speaking component of the program was integrated with the Writing Course, the weekly time allocation of which was increased to 6 hrs/week (instead
of 4 hrs/week) for each level.
Certain chapters from Active Skills for Reading 1 (for D level) were excluded from the curriculum.
The content of the speaking exam was changed: A level students gave a presentation at the end of Fall Term, while B, C and D level students were
tested on their speaking performance just as they had done in the previous academic year. For the Spring Term, B, C and D level students gave a
presentation.
Listening component was added to the Student Performance Grade. Instead of 2 Writing Exams in one term, there was 1 Writing Exam, 1 Listening
Exam (plus 1 Speaking Exam) on a term basis.
The instructors were provided with the Digital IWB (Interactive White Board) form of Success series for relevant levels.
The LEI grade of A level students was calculated together with their Listening grade as part of their overall Performance Grade.
The number of classrooms with projectors was increased.
The webpage of CDO was regularly updated.
The Curriculum Guide, which had been prepared in the preceding year, was updated and made available for the instructors on the web page.

45

2012-2013

The curriculum applied during the 2012-2013 academic year built up on the previous year’s curriculum with certain modifications made based on the
feedback taken both from the faculty and the students.
A detailed CDO Action Plan was prepared.
The weekly time allocation of teaching hours was modified slightly:
Fall Term

Spring Term

A level: 20 hrs/week

-

B level: 22 hrs/week

22 hrs/week

C level: 24 hrs/week

26 hrs/week

D level: 26 hrs/week

28 hrs/week

The institutional writing books (Sharpening Academic Skills 1/2/3) were edited.
Speaking component of the program was integrated with the Listening Course, the weekly time allocation of which was increased to 4 hrs/week
(instead of 2 hrs/week) for each level.
Active Skills for Reading used in all levels was excluded from the curriculum. Instead, relevant series of a new reading book Real Reading, by
Pearson was inserted into the curriculum.
Grading percentages were changed slightly: Accordingly, 10% was allocated for the Midyear Exam as opposed to 15%. And the percentage allocation
for the Student Performance Grade was increased to 25%
The students’ performance grade was determined in 2 steps instead of 3: Writing and Speaking. Writing part was assessed as it had been in the
previous year, and constituted 10% of the Student Performance Grade. For the speaking part, along with the exams, for both terms, the students were
responsible for 1 speaking assignment and participating in classroom discussions. These assignments and classroom discussion performance of each
student were graded by the course instructor. The average grade of speaking assignments and classroom discussion performance was considered as
the speaking assignment/participation grade on a termly basis. The final Speaking Grade composed of the average of speaking exams (10%) and
speaking assignment/participation grades (5%). Speaking Grade constituted 15% of the Performance Grade.
Grammar syllabus for the Basic Course was changed regarding the feedback taken from the instructors.
Passport to Academic Presentations (PTAP), by Garnett, was excluded from the curriculum as most of it was considered unnecessary. Instead, a
shorter pack for giving presentations was prepared by an assigned group of instructors to be used in all levels.
The interactive program (LEI) used in A level was excluded from the curriculum, as it did not prove to be as effective as it had been considered.
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TO was asked to prepare a variety of question types especially for reading and listening such as open-ended questions, gap-filling, outline-completion,
etc. in parallel with the content of the books and materials used in the program.
The tasks fulfilled by the assigned group of instructors at the end of 2011-2012 academic year, such as preparing multiple-choice questions for each
chapter/unit of the reading books used in the program, creating additional activites for some materials, collecting relevant student samples for writing,
etc., were analysed, edited, organised, and made available for use either in the program, or on Ninova.
The number of classrooms with projectors was increased.
The webpage of CDO was updated.
The Curriculum Guide, which had been prepared in the preceding year, was updated and made available for the instructors on the web page.

2013-2014

The curriculum applied built up on the previous year’s curriculum with certain modifications made based on the feedback taken both from the faculty
and the students.
A detailed CDO Action Plan was prepared.
The weekly time allocation of teaching hours was modified slightly:
Fall Term

Spring Term

A level: 20 hrs/week

-

B level: 22 hrs/week

20 hrs/week

C level: 24 hrs/week

26 hrs/week

D level: 26 hrs/week

28 hrs/week

There were some changes in the books to be used. Success series used in B, C and D levels was excluded from the curriculum. Instead, Life series for
C and D levels, and Language Leader series for B level were inserted into the curriculum. For listening and speaking courses, Contemporary Topics
series was replaced by Q Skills for Success Listening and Speaking for C and D levels for the fall term. As for A levels, the Real Reading 4 used for
the reading course was removed from the program, and Reading Explorer 3 was inserted. Another major change in the program was the insertion of
Technical English into the curriculum. It was decided that Cambridge English for Engineering be used in A and B levels in the fall term, and in C and
D levels in the spring term.
Some alterations were also made to the exams. All quizzes were replaced by 3 cumulative exams per term.
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Grading percentages were also changed: Accordingly, 45% for Cumulative Exams, 15% for the Midyear Exam as opposed to 10%, and 20% of the
End-Year exam as opposed to 15% were allocated. And the percentage allocation for the Student Performance Grade was decreased to 20% as opposed
to 25%.
The students’ performance grade was determined in 2 steps as it was last year: Writing and Speaking. Accordingly, Writing constituted 5 % of the
overall grade, and was assessed through 6-8 writing assignments given during a semester.
Speaking constituted 15 % of the overall grade, and was assessed through two tools:
•

the grade obtained from in-class speaking participation (5% of overall grade)

•

Speaking Exam grade obtained from Speaking Exam/Presentation Exam (10%)

The webpage of CDO was updated. Along with the webpage, relevant curricular documents and files were uploaded onto Ninova for instructors’ use.
The Curriculum Guide, which had been prepared in the preceding year, was updated and made available for the instructors on the web page.

2014-2015

The curriculum applied built up on the previous year’s curriculum with certain modifications made based on the feedback taken both from the faculty
and the students.
A detailed CDO Action Plan was prepared.
A change in the names of all levels was made. According to CEFR standards, levels were renamed, with no changes in entry or exit levels.

Previous
Level
Names

A

B

C

D

New Level
Names

B1+ (1st
term)

B1 (1st term)

A2 (1st term)

B1+ (2nd
term)

B1 (2nd term)

A1 (1st
term)

N/A (2nd
term)

A2+
(2nd
term)
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The weekly time allocation of teaching hours was modified slightly:
Fall Term
B1+ level: 20 hrs/week

Spring Term
-

(N/A)

B1 level: 20 hrs/week

20 hrs/week (B1+ level)

A2 level: 24 hrs/week

24 hrs/week (B1 level)

A1 level: 26 hrs/week

26 hrs/week (A2+ level)

There were also some changes in the books to be used. Life series used in A2 and A1 levels were excluded from the curriculum. Instead, Focus on
Grammar series for A2 and A1 levels were inserted into the curriculum. For listening and speaking courses of A2 and A1 levels, the book Q Skills for
Success Listening and Speaking was for the Fall Term, but for the Spring Term it was decided that Contemporary Topics 2- as opposed to Contemporary
Topics 1- be used. Another change was the renaming of the course “Technical English”. The course was named as Interdisciplinary Course, and an inhouse compiled book was determined as the core teaching material as Cambridge English for Engineering was found not only too difficult by the
faculty and the students but also inconsistent with the teaching objectives.
Grading percentages were also changed: Accordingly, 45% for Monthly Exams, 15% for the Midyear Exam, and 15% of the End-Year exam as opposed
to 20% were allocated. And the percentage allocation for the Student Performance Grade was increased to 25% as opposed to 20%.
The students’ performance grade was determined in 3 steps: Writing, Speaking and Basic Course Assignments. Accordingly, Writing constituted
5% of the overall grade, and was assessed through 6-8 writing assignments given during a semester.
Speaking constituted 15% of the overall grade, and was assessed through two tools:
•

the grade obtained from in-class speaking participation (5% of overall grade)

•

Speaking Exam grade obtained from Speaking Exams (10%)

Basic Course Assignments made up 5% of the overall grade, and were assessed through bi-weekly assignments that require written production using
the target grammar structures.
The webpage of CDO was updated. Along with the webpage, relevant curricular documents and files were uploaded onto Ninova for instructors’ use.
The Curriculum Guide, which had been prepared in the preceding year, was updated and made available for the instructors on the web page.
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2015-2016

The curriculum applied has built up on the previous year’s curriculum with certain modifications made based on the oral and written feedback taken
both from the faculty and the students.
A detailed CDO Action Plan has been prepared.
The weekly teaching hours have been slightly modified as Interdisciplinary Course has been removed from the curriculum. The new hours are as
follows:
Fall Term

Spring Term

B1+ level: 20 hrs/week

-

B1 level: 20 hrs/week

20 hrs/week

A2 level: 24 hrs/week

22 hrs/week

A1 level: 26 hrs/week

24 hrs/week

There have also been changes in the books to be used. The first change has been the insertion of Pioneer series for B1 and B1+ Basic Course. The
reason behind the need to replace Language Leader series was that the series met the requirements of neither the students nor the course itself. It has
been decided that in the Fall Term, Pioneer B1and Pioneer B1+ will be used for B1 and B1+ levels respectively. As for the Spring Term, considering
the B1+ students from the previous semester, Pioneer B2 will be used so that the failing students do not use the same book. For listening and speaking
courses of A1 and A2 levels in the Fall Term, it has been agreed that Q Skills for Success Listening and Speaking Second Edition, instead of the First
Edition, will be used. No changes have been made to the tests administered or testing percentages.

As always, curricular documents and files along with supplementary materials have been uploaded onto Ninova for instructors’ use.
The Curriculum Guide, which had been prepared in the preceding year, has been updated and made available for the instructors on
Ninova.
2016-2017

1. Regarding the 2016-17 Academic Year in the Preparatory Program, some amendments and changes were made. In upper levels, speaking programs
were designed in order to provide a more challenging program in line with learners’ academic needs. While in B1+ Levels a comprehensive debate
program was initiated for the fall term, Poster Presentation (developed by Brooks Emerson) was applied in B1 Levels in the fall term. Thanks to B1+
Material Designer Jason Mosier’s efforts, the Debate program incorporates a software application (for randomizing topics for debate and determining
groups of students) to ease instructors’ jobs, and a Debate Class File including various materials to aid the lesson flow smoothly. The students were
productive and enthusiastic, yet for the spring term, only for B1+ students debate program was followed. For the lower levels, the same speaking
program which had been applied in all levels in the last few years was followed. The reason why in the spring term the CDO preferred to follow the
old system for B1 and A2+ students to assess students’ speaking performance was the number of the classes. That is, there were 24 B1 and 15 B1+
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classes in the fall term and 31 B1 and 15 B1+ classes in the spring term. Besides, the average student number in each class was 30-35, which made it
difficult for the faculty to assess the students’ debates and presentation performances efficiently.
Based on the oral and written feedback, poster presentations and debates were found positive; however, the necessity of some implementations was
suggested.
2. Though other improvements were aimed to be made in other courses, due to financial matters and lack of cooperation and support from some
publishing companies, (Cambridge, Oxford, Heinle Heinle) some favored course books could not be received and desired outcomes were not achieved
with the newly selected course books. Accordingly, Skillful Series (Foundation, Level 1,2,3) MacMillan for Reading and Writing and Listening and
Speaking did not receive positive feedback after classroom use. Similarly, My Grammar Lab series (Intermediate and Advanced) by Pearson were not
thought to be an efficient replacement for Focus on Grammar Series by Pearson, due to including too many details.
As the new version of Reading Explorer Series by Heinle&Heinle Publishing came out, the old versions available in the library needed to be replaced.
However, as the publishing company refused to provide the new versions (due to low sales), this course book series had to be abandoned in the program
although the books received satisfactory feedback for classroom use. Instead, Skillful Series had to be used in A1, B1 & B1+ levels in the fall term and
B1+ levels in the spring term. For the other levels, in-house reading materials adapted from reading exams were prepared as packs by CDO members
and incorporated in the program both as supplementary and core reading materials. Actually, instructor feedback for these materials were highly
positive. For the first time this year, it was planned to add pre-reading and post-reading sections to old exam reading texts (prepared by TO) which
were already used as supplementary exam practice materials in the program for a few years. Turning these materials into effective classroom materials
with effective strategy training tasks proved rather successful and increased students’ success in exams.
Besides, as part of a decision by previous CDO staff in 2015-2016, it was decided to replace the in-house writing course books Sharpening Academic
Skills (SAS) series. For that purpose, a commission was formed to decided on the content and Birol Çetinkaya volunteered to write the new version of
SAS1 and produced Gear Up, which was aimed for A1 level students as an integrated course book. When there became a whole change in CDO staff
in the spring term, the new CDO staff took on the responsibility to follow and apply the curricular decisions taken in the fall term. For that purpose, a
second project was initiated to replace SAS2 and Speed Up Your Writing Skills, which focus on enhancing academic writing book. After classroom use,
these books did not receive much positive feedback either to be found too difficult for lower levels and a bit unproductive. Although it was planned to
improve these course books, it was decided to delay writing the new editions due to the supposed future changes in writing course objectives to be
conducted as a study in the 2017-2018 Academic Year. After new objectives have been set, new versions or new in-house writing course books would
be prepared.

2017-2018

The 2017-2018 Curriculum was built up on the Previous Year’s Curriculum with certain modifications made based on the need for a course book
which respond the teaching objectives of ITU SFL.
The most prominent modification was in the content of the program. There was a need for a course book in A1-A2 and B1 levels, and the courses
were renamed. Accordingly, there were changes in the books used. By contacting and meeting publishers’ representatives, Book Suggestion List was
prepared. The books were chosen depending on the feedback by the instructors assigned to committees.
Each level had a course book in Main course except for B1+.It was kept the same instead of making major changes.
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B1+ Level Fall Term had 4 hours of teaching in each skill. The same curriculum in the previous year was used except for some minor changes.
One change was made in Reading. The book Making Connections 3 was included. Another change was the Grammar Book, “My Grammar Lab” was
replaced by Compiled Grammar Materials provided by Curriculum Office as Compulsory and Supplementary since feedback from the faculty about
the book was negative.
In Writing Classes students were held responsible for in-class writings on the given topics in the arranged week by Curriculum Office through the
Fall Semester.
In Listening and Speaking, Notetaking Skill was the teaching point as these students are taking the Proficiency Exam at the end of the Fall Term, and
in the exam there is notetaking part.
Speaking constitutes 5% of the overall grade, and was assessed through both Speaking Exam 3% and Debate 2%. Students were prepared for the
Debate through the whole semester.
Students who failed in the Proficiency Exam at the end of the Fall Term attended classes with B1+ Level students in the Spring Term.
For the next 2018-2019 Academic Year NLL Advanced Book is planned to be inserted in the curriculum as there has been positive feedback from the
faculty and the changes to be made in the proficiency also requires an integrated course book rather than having separate courses. The reading book
Making Connections 3 is suggested to be replaced with Making Connections 4, for the level is thought to be more suitable for the first semester B1+
level students
B1 Level Fall and B1+ Level Spring Term
New Language Leader Intermediate Course Book was Main Course book, which constitutes 12 hours of teaching. Both in Reading and Writing they
had 4 hours of teaching each.
In Reading Course: The book ‘Reading & Vocabulary Focus 3’ and Extra Reading Materials were the content of teaching materials through the
academic year. The reading book Focus 3 was found satisfactory for B1 level.
Writing Book Speed Up was used in the Fall Term, and in the Spring Term Sharpening Academic Skills Book was decided to be used instead of
using photocopies as compiled materials from the book because the cost for both would be nearly the same. Therefore, SAS was included in the
curriculum of B1+ Level in the Second Term. Some writing instructors suggested starting paragraph writing earlier
Speaking constitutes 5% of the overall grade, and Brooks Emerson prepared the curriculum for poster presentation and he carried out the program
himself. Students practiced presentation skills throughout the second semester. This term Unlike B1+ classes, Speaking Exam was just assessed
through Poster presentation.
All instructors who gave their written feedback said that they were satisfied with NLL Intermediate and that the book is appropriate for B1 level.
Some instructors found the pacing a bit loaded and suggested omitting some parts from the units. Most of these teachers said that “scenario” and
“writing” parts could be left out.
A2 Level Fall and B1 Level Spring Term
New language Leader Elementary- Pre-Intermediate Course Books were taught in the first term, and New Language Intermediate was the course
book in the second term. However, NLL Elementary has planned to be removed from the curriculum so that there can be more space for the
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instructors to move freely in the program. Moreover, the content of the NLL elementary will be included into the pacing in the following semester.
The book has taken positive feedback.
The reading book has been kept, and it will be kept for the following academic year as well. Reading courses have been supported with extra reading
materials with reading strategies through pre and post activities in them, which has been found quite efficient.
Writing course was integrated into reading course so total 6 hours were divided into these two courses. Some teachers were quite good at coping with
the hour allocation and very happy with that while some other needed more hours to cover up the objectives. This difference may result from various
reasons like their approach to reading and writing course, time management skills, effective preparation for the course, class profiles and so on. To
eliminate these differences, teachers are kindly invited to focus group meetings and get together in order to share their experiences in the class and
find some solutions to their problems.
Speaking constitutes 5% of the overall grade, and was assessed through Speaking Exam. It has been planned to have a speaking committee to be
responsible for the content and the application of the exam which will be designed by them in cooperation with the CDO by making changes.
Most teachers think that both compulsory and supplementary materials were effective, well-designed and to the point. These qualities helped students
learn better and easier. It has been also stated that reflection tasks, vocabulary worksheets prepared for reading texts were beneficial. Some teachers
in reports have written that materials could be prepared differently which we believe that this comment is because of his/her teaching methodology,
which is quite understandable. To support such teachers, they can be kindly asked to get involved in material preparation. Additionally, when they
are stuck, different adaptation methods can be shared with them to rearrange the given material in line with his/her philosophy and class profile. As
for grammar supplementary, they have requested more materials with discrete objectives.
A1 Level Fall and A2+ Level Spring Term
Pioneer Elementary and Pre-intermediate books have been found pretty effective and manageable by a majority of the teachers using the books. Only
a few instructors have found Pioneer Pre-Int. book repetitive in some aspects. Some instructors have stated that the pacing was overloaded, but
omitting a unit helped a lot.
As for the reading book, many instructors agree that the book is satisfactory for the level of the students.
Some teachers have stated that they had difficulty in keeping up with the pacing and added that writing course should be 6 hours
Mostly both compulsory and supplementary materials were found effective, well-designed and to the point.
The new hours are as follows:
Fall Term
B1+ level: 20 hrs/week

Spring Term
-

B1 level: 20 hrs/week

20 hrs/week

A2 level: 22 hrs/week

20 hrs/week

A1 level: 24 hrs/week

22 hrs/week
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2018-2019

B1+ Level Fall
NLL Advanced: Most teachers stated that the pacing was OK; however, some stated that it was heavy through the end of the term. Some
teachers stated it was not suited to the profile of our students because it was challenging and do not coincide with proficiency grammar
topics.
Accordingly, all ınstructors were invited and asked whether to change NLL Advance for the following Academic Year. Pioneer Series
have been recommended mostly by the instructors concernıng the vocabulary content and grammar content aside from the digital platform
of the book which has been found more effective and functional.
Making Connections 4: Most teachers stated that the texts are too long. They also said the pacing was overloaded. Therefore,an integrated
reading in to writing has been designed for the 2019-2020 Academic Year.
SAS : Most teachers said they did not find teaching hours enough. They also said that it would have been better to have reading into
writing practices instead of a separate book for the writing course. However ,the Instructosr were free to use the materials prepared by
curriculum or their own materials providing that they keep following the objectives.
B1 Level Fall
B1 Main Course NLL Intermediate
Overall, NLL Intermediate was found useful and appropriate for B1 Main Course as it includes diffferent type of exercises. In terms of
practising vocabulary and integrating different skills, the book was found effective.
While some instructors think more detailed grammar points should have been provided to supplement the main course book, others say
keeping the grammar points simple was a good idea.
According to some instructors, overall and weekly pacing were well organized.
Reading (Making Connections 3)
Some instructors agree that reading techniques and vocabulary sections given in the coursebook are effective; however, the majority point
out that the readings are too long and repetitive.
In terms of academic vocabulary, the book was found effective.Some instructors also point out that the supplementary materials (whilereading activities and extra videos) were very effective while covering the relevant units.
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Writing (SAS)
The majority of instructors point out that the pacing fast to cover.
Moreover, overcrowded classes (of 37-38 students) prevented instructors from giving feedback to students on individual basis.
Some instructors find 4 hours of writing not enough to cover the topics appropriately.
Some instructors find it hard to start with an essay format from the first semester.
A few instructors stress that more time is needed to work on sentence structure as many B1 students lack important grammar points.
The number of students was too high to conduct an effective lesson.
B1+ Level Spring
NLL Upper Intermediate
NLL Upper Intermediate was found useful and appropriate by some instructors as it includes academic vocabulary and a wide range of
topics. In terms of tasks, grammar and speaking the book was found effective.
While some instructors think some of the tasks were not relevant to our students’ needs and the number of questions was Some instuctors
said the book contained too much to cover, so they had to skip some parts which reduced the overall effectivenesss.
According to most instructors, overall and weekly pacing were well organized.
Reading (Making Connections 3)
Some instructors agree that reading techniques and vocabulary sections given in the coursebook are effectiveand the topics were
interesting; however, some point out that the readings are too long and repititive, so they were boring.
Writing MaterialSome instructors find 4 hours of writing course after two weeks of reading course was not enough to cover the topics
appropriately. On the other hand, instructors stated that reading into writing was a good system to be used; however it should be designed
differently. Some said that writing should be a seperate course.
Some instructors stated that the students did not have a proper essay writing base from the first semester to built upon.
Writing materials were found good in general.
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A2 Level Fall
Teaching Materials: Books & Pacings:
New Language Leader Pre-intermediate books have been found pretty effective and useful by a majority of the teachers using the books.
They have stated that students got benefit from especially listening and speaking activities although grammar content was thought to be
strengthened a bit; there has been also another group of teachers who have been quite content with the load of language structures and a
variety of activities in the books. In terms of pacing of the books, teachers do agree on the fact that pacing has been manageable most of
the time.
As for the reading book, there has been clear cut opinions on the effectiveness of the new Making Connections 1 overall, but teachers
agreed that especially in the first seven weeks of the course, the book provided good reading skills and it was definitely at the level of the
students’ proficiency. For the rest of the term, a few teachers mentioned that the difficulty level could be a bit higher. Considering this
feedback, it is clear why Curriculum Development Office supplemented reading texts from the previous years’ exams since there is no
perfect book but a realistic adaptation. A supplementary reading pack was provided both for the students and the teachers at the beginning
of the terms to familiarize students with the exam format and bridge the gap between exam readings and the course book texts. The pack
was found useful and effective.
B1 Level Spring
Teaching Materials: Books & Pacings:
New Language Leader Intermediate was found pretty effective and useful by a majority of the teachers using the book. They stated that
students benefited from especially listening and speaking activities which are interesting and up-to-date enough to draw students’
attention. On the other hand, the follow up comprehension questions after listening and reading sections were thought to be ineffective
and insufficient and listening texts to be too long by some instructors. Grammar content was thought insufficient and needs to be
strengthened a bit, some argued, while some others found them focused and supported well enough by speaking and reading exercises.
Integration of skills was found quite balanced. Testable vocabulary parts of the textbook was considered ineffective and insufficient by
some teachers. There was also another group of teachers who were quite content with the load of language structures and the variety of
activities in the books. However, there was one criticism on the order of grammar topics. In terms of pacing of the books, teachers do
agree on the fact that pacing was manageable most of the time while some teachers needed to cover the objectives a bit fast- not
overwhelmingly for sure- due to the nature of the course. Most of them have been aware of the fewer number of instruction weeks (14)
we had in this academic year, though.
Overall, Sharpening Academic Skills (SAS) was found effective and useful to teach the ITU Proficiency objectives. The book is
considered to show all necessary steps to write well-organized paragraphs and essays.
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A1 Level Fall & A2+ Level Spring
Teaching Materials: Books & Pacings:
Pioneer Elementary and Pre-intermediate books have been found effective and manageable by a majority of the teachers using the books.
Only a few instructors have found Pioneer Pre-Int. book repetitive in some aspects.
Some instructors have stated that the pacing was overloaded, but omitting a unit helped a lot. It has been agreed that covering only one
unit of Pioneer Pre-intermediate book in the following academic year will be more fruitful.

In the Spring Term The NLL Intermediate book has been found effective and manageable by a majority of the teachers using
the book. It includes a wide range of academic vocabulary, but the book is very loaded, and digital book is not effective and
user-friendly compared to Pioneer Series in the first term. Students were not interested in the speaking and reading parts. In
terms of grammar parts, the book is inadequate. Each unit includes three reading texts, which was too much and demotivating
for students.
As for the reading book, many instructors agree that the book is satisfactory for the level of the students. In the Spring term,
allocating 4 weeks for this book would be better than allocating 7 weeks. The reading comprehension activities in the book
were not parallel to the ones asked in the exams. It does not have a digital book.
Some teachers have stated that they had difficulty in keeping up with the pacing and added that writing course should be 6 hours.
Compiled materials have been stated to be effective except the first one ‘Culture Shock’. A1 Instructors have stated that it was
demotivating for students; thus, it will be omitted from the listening pack.
Listening & Note-taking
Incorporating listening & notetaking to the main course was mostly seen as a good idea.
Compulsory Materials & Supplementary Compulsory Materials:
Most teachers think that both compulsory and supplementary materials were effective, well-designed and to the point.
Exams
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Some instructors say the exams were overall well-prepared, and well-edited; add that the number of exams (quizzes, cumulative and
midyear –overall) must be reduced.
In –class writing Tasks
Teachers have been satisfied with the number and content of cumulative exams.
Teachers have found quizzes effective and at the level.
Teachers found them quite effective and fruitful as these tasks were decided to be held on a specific day and at a specific hour for all B1
level classes. The number of the in-class writings was reduced to 4 as demanded. Some teachers demanded even more reduction as the
academic year was shorter and they had to grade other exams as well. As there was a discussion on to move on with In-Class Writing
exams, which has a better standardisation and fair grading results, or portfolio assignments, which is thought to be fruitful as they are not
like exams and require self-study involving more teacher-student interaction. A survey question on Moodle was asked to get the majority’s
approach to the subject and make necessary changes accordingly. This result is necessary as some teachers think that students never write
assignments unless they get grades after the implementation of In-Class Exams. However, the survey results have shown that in class
writing tasks for A1,A2 and B1 level will be kept. B1 + students have Translation Practices course grade for their production instead.1
B1+ Level Spring Translation Practices
Teaching Materials & Teaching Hours:
The students were generally satisfied with the course.
A few of the students thought the course could have been more challenging while a few others found it a bit difficult to follow.
Almost all the students complained about the fact that they had to wait extra hours to attend the course. The students wanted the course
to be a part of the programme.
Overall it was a fruitful semester in terms of both student and instructor satisfaction. Taking the student survey results and our own
experience into account, we have decided to revise all the materials including the pack, the texts to be translated and the PPTs.
Considering the students’ needs and demands, we have also decided to add two more weeks of teaching.
The students did a great work of producing original magazines with translated texts. These were uploaded to issuu.com at the end of the
semester and still continue to be viewed by more and more readers each day.
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Moodle
In the 2018-2019 Academic Year a new platform Moodle started to be used as the replacement for Ninova. Through moodle both
instructors’ and students’ access to information, content and details of the program as well as the announcements became practical and
time saving.
Speaking: Presentation and Drama Courses:
Presentation and Drama classes were offered to the students as options to practise and test speaking skills. All the students were informed
and guided via Moodle. A committee of native speakers taught and tested speaking.
Students want more class hours, but the insufficient number of instructors which means inadequate class hours hinders the effectiveness
and the quality of the courses.
In drama courses for the next academic year students will perform a play at the end of the academic term.
B1+ students and B1 Level students take this course in the fall term, while A2+ and B1 Level students take this course in the second term.
However, Presentation /Drama Course has been planned to be included in B1 in the fall term.
In the following academic year Translation course is planned to be integrated in to the B1+ program.
Fall Term
B1+ level: 16+4 *hrs/week

Spring Term
-

B1 level: 20+2 hrs/week

16+4*hrs/week

A2 level: 22 hrs/week

20+4*hrs/week

A1 level: 24 hrs/week

24 +4*hrs/week

* In 2018-2019 Spring Term, 2 class hours is devoted to training and 2 class hours is devoted to practice of Translation Studies and
Practice for B1+ Level and practice of Presentation and Communication or Drama and Communication for B1 and A2+ Levels for 9
weeks.
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APPENDIX B

Needs, Goals, Objectives, and Assessment Tools
NEEDS
Use of English
Students need to be able
to understand and use
certain linguistic
structures effectively in
terms of form and
function.

GOALS
The goal of the use of
English component
of the preparatory
program is for
learners to be able to
understand and use
certain linguistic
structures effectively
in terms of form and
function.

OBJECTIVES

ASSESSMENT TOOLS

By the end of the program, students will be able to:
•

demonstrate an understanding of meaning of statements by
identifying target upper-intermediate level grammar structures*,

•

identify target upper-intermediate level grammar structures
effectively to understand a variety of reading texts,

•

use target upper-intermediate grammar structures accurately to
write essays,

•

recognize target upper-intermediate level grammar structures
effectively to follow an academic lecture,

•

apply target upper-intermediate linguistic structures in speaking
with acceptable accuracy.

•

Cumulative Exams

•

Mid-year Exam

•

Speaking Exams

•

Portfolio Assignments
/
In-class Writing Tasks

•

End-year Exam

•

Proficiency Exams

*Target upper-intermediate level grammar structures are provided on
the list of level-based target grammar items in Appendix C.

60

Reading
Students need to be
able to read
authentic and semiauthentic texts with
reasonable
comprehension by
making use of
reading and
vocabulary skills.

The goal of the
reading component of
the preparatory
program is for
learners to be able to
read authentic and
semi-authentic texts
with reasonable
comprehension by
making use of
reading and
vocabulary skills.

By the end of the program, the students will be able to:
•

skim a text to obtain the gist of the text*,

•

Cumulative Exams

•

make an outline of a text,

•

Mid-year Exam

•

scan a text to locate specific information,

•

differentiate mentioned/not mentioned information in a text,

•

End-year Exam

•

identify stated and/or implied main ideas in a text,

•

Proficiency Exams

•

identify significant details in a text,

•

decide what certain pronouns/determiners/etc. refer to in a text,

•

make inferences based on specific information in a text,

•

identify vocabulary in a text for active use in other skills,

•

record vocabulary in a text for active use in other skills,

•

guess the words in a text they do not know from context.

*A “text” refers to any text ranging from an intermediate to upperintermediate level of at least 500 words.

61

Writing
Students need to be
able to produce free
and academic
writing, making use
of process
approaches,
rhetorical devices
and given
frameworks.

The goal of the writing
component of the
preparatory program is
for learners to be able to
produce free and
academic writing,
making use of process
approaches, rhetorical
devices and given
frameworks.

By the end of the program students will be able to:
•

write a cause essay optionally making use of the ideas/prompts
provided,

•

write an effect essay optionally making use of the ideas/prompts
provided,

•

write a compare/contrast essay optionally making use of the
ideas/prompts provided,

•

write a coherent and unified essay,

•

write a relevant essay using the given data,

•

use compare/contrast language structures accurately and
effectively,

•

use cause/effect language structures accurately and effectively,

•

use a wide range of topic-related vocabulary to write an essay,

•

use correct punctuation, capitalisation, and spelling in an essay,

•

use a variety of grammar structures accurately in an essay.

•

Cumulative Exams

•

Mid-year Exam

•

Portfolio Assignments
/
In-class Writing Tasks/
Translation Practices

•

End-year Exam

•

Proficiency Exams

*An “essay” is an upper-intermediate level writing piece on an academic
topic of 250-300-word and at least four-paragraphs in length.

As for Translation Practices students will be able to improve their way of
thinking in both languages and produce a class magazine using the skills
they are given.
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Listening
Students need to be
able to comprehend
authentic and semiauthentic academic
lectures; develop
global as well as
detailed aural
understanding; and
develop effective
strategies for taking
notes.

The goals of the listening
component of the
preparatory program are
for learners to be able to
comprehend authentic
and semi-authentic
academic lectures;
develop global as well as
detailed aural
understanding; and
develop effective
strategies for taking
notes.

By the end of the program, students will be able to:
•

recognise the type of an academic lecture*,

•

Cumulative Exams

•

get the main idea of a lecture,

•

Mid-year Exam

•

identify key words in a lecture,

•

recognise the rhetorical cues in a lecture,

•

End-year Exam

•

recognise the sequential information in a lecture,

•

Proficiency Exams

•

identify significant details in a lecture,

•

differentiate mentioned/not mentioned information in a lecture,

•

differentiate true/false information in a lecture,

•

use some strategies and techniques for effective note taking while
listening to a lecture,

•

develop their own strategies and techniques for effective note
taking,

•

complete an outline of a lecture using their notes.

•

Speaking Exams

•

Projects like
presentation, drama

*An “academic lecture” ranges from intermediate to upper-intermediate
level comprising at least 500 words.

Speaking
Students need to be able
to speak and interact
orally with confidence
and competence in a
wide range of
situations.

The goal of the speaking
component of the
preparatory program is
for learners to be able to
speak and interact orally
with confidence and
competence in a wide
range of situations.

By the end of the program, students will be able to:
•

express themselves fluently on a wide range of conversational
topics,

•

express themselves with acceptable accuracy,

•

convey their ideas clearly,

•

participate in discussions/debates efficiently.
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Learner Training
Students need to be able
to become efficient
independent language
learners.

The goal of the learner
training component of the
preparatory program is
for learners to become
efficient independent
language learners.

By the end of the program, students will be able to:
•

become aware of their strengths and weaknesses as language
learners,

•

set their own goals for language learning,

•

study independently,

•

•

Portfolio Assignments
/
In-class Writing Task

use the library effectively,

•

develop their own strategies for language learning,

•

make use of various resources (the Internet, magazines,
dictionaries, etc.) for language learning,

•

organise and keep their writing portfolios,

•

manage time efficiently.
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APPENDIX C

Target Grammar Items
Target Grammar Items for Elementary Level
Grammar Points
To be present

Content
v Affirmative /Negative /Questions in all forms
v Personal pronouns
v Possessive ’s, ‘of’
v Possessive adjectives
v Prepositions of place- in/on/at

Singular & Plural*

v a/an
v This /that & These/those
v Regular/irregular nouns

Present Simple Tense

v
v
v
v

Affirmative /Negative /Questions in all forms
Daily events, facts, and habits
Time expressions
Adverbs of frequency

v Prepositions of time –in/on/at/to/from/of
Gerunds & Infinitives

v Like/love/enjoy/hate + doing
v Want + to do

Have got/has got

v Affirmative/Negative/Questions in all forms
v Comparison of ‘have and have got/has got’ : actions and
possessions

Articles : a/an/the

v Use of a/an/the before singular nouns
v Use of a/an/the before specific and non-specific nouns
v Use of a/an to mention for the first and second time
v Use of the/no article before geographical names
v No articles

Have to

v Affirmative /Negative / Questions in all forms

Can/can’t

v Affirmative /Negative / Questions in all forms
v Abilities & Request questions

Object Pronouns

v Object pronouns after verbs
v Object pronouns after verb +prepositions

There is & There are

v Affirmative /Negative / Questions in all forms
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v Some/any with countable nouns
v Prepositions of place –in front of/in/next to/ between/
on/under/above/ behind/near
Countable &Uncountable nounsQuantifiers

v A/an/some/any/much/many /a lot of/a lot

To be past

v Affirmative/Negative/Questions in all forms

v How much/how many

v Time expressions
Could & Couldn’t

v Affirmative /Negative/Questions in all forms
v Abilities in the past
v Time expressions
v Comparison of “Can and Could”

Past Simple Tense

v Affirmative/Negative/Questions in all forms
v Actions that started and finished at a specific time in the past
v Time expressions
v Regular and Irregular Verbs
v Comparison of “Present Simple and Past Simple Tenses”

Indefinite Pronouns

v The compounds of any/some/no and every
Something, somebody, somewhere, etc.

Possessive Pronouns

v Mine/yours/his/hers/ours/yours/theirs

Present Continuous Tense

v Affirmative/Negative/Questions in all forms
v Actions that are happening at the time of speaking
v Time Expressions – now/at the moment/right now/at present
v Comparison of “Present Simple and Present Continuous”

Comparatives & Superlatives

v Comparative forms of Adjectives
v Superlative forms of Adjectives

Be going to

v Affirmative/Negative/Questions in all forms
v For future intentions or plans
v Time expressions

Will / won’t

v Affirmative/Negative/Questions in all forms
v To predict future events
v Time expressions

Modals of obligation and advice

v Must/should/have to

The Present Perfect Tense

v Affirmative/Negative /Questions in all forms
v For actions that happened once or more at an unspecified time
before now.
v To talk about past experiences: ever/never
v Yet/just/already
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v Gone/been
v Comparison of “Past simple and Present Perfect Tense”
Adverbs

v Comparison of “Adjectives and Adverbs”
v Comparative adverbs

Connecting Ideas

v Too/either*
v And/so/because/or/but/although
v When/After that/ Then/Later

Target Grammar Items for Pre-Intermediate Level
Grammar Points

Content

Present Simple Tense

v
v
v
v
v

Present Continuous Tense

v Affirmative/Negative/Questions in all forms
v Actions that are happening at the time of speaking
v Actions that are in progress, but not necessarily at the moment of
speaking
v Changing situations
v Fixed arrangements in the near future
v Time Expressions: now/at the moment/right now/at present/these
days/nowadays
v Comparison of “Present Simple and Present Continuous”: Action
and State verbs

Be going to

v Affirmative/Negative/Questions in all forms

Affirmative/Negative/Questions in all forms
Daily events, facts, and habits
Time expressions
Adverbs of frequency
State verbs

v For future intentions or plans
v To talk about expectations and predictions that are based on
evidence or knowledge
v Time expressions
Will/ won’t

v Affirmative/Negative/Questions in all forms
v For future Predictions

Adverbs of probability with may,
might, will

v Definitely, certainly, probably, perhaps, possible

Past Simple Tense

v
v
v
v

Affirmative/Negative/Questions in all forms
Actions started and finished at a specific time in the past
Time expressions
Regular and Irregular Verbs

Past Continuous Tense

v
v
v
v

Affirmative/Negative/Questions in all forms
Actions happening at a particular moment in the past
When/while/as/Just as
Comparison of “Past simple and past Continuous tense”: A long
activity interrupted by a short one

Used to

v Affirmative/Negative/Questions in all forms
v Comparison of “Past simple and Used to”

Present Perfect Tense

v Affirmative/Negative/Questions in all forms
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v For actions happened once or more at an unspecified time before
now
v News and recent activities
v To talk about past experiences: ever/never
v Yet/just/already
v Gone/been
v For/since
v Comparison of “past simple and Present Perfect Tense”
Past Perfect Tense

v
v
v
v

-ed and –ing adjectives

v bored/ boring

Affirmative/Negative/Questions in all forms
Actions that were completed before another action in the past
Time clauses: Before/After
Comparison of “Past simple, Past Continuous and Past Perfect
Tense”

v excited/exciting, etc.
Too & enough

v Too + Adjective/ Adverb
v Adjective/Adverb + enough
v Noun + enough

Countable &Uncountable nouns Quantifiers

v A/an/some/any/much/many/too much/too many/a lot of/a lot/a
few/ a little

Comparatives & Superlatives

v Comparative forms of Adjectives
v Superlative forms of Adjectives
v As........as

Articles

v Use of a/an/the before singular nouns
v Use of a/an/the before specific and non-specific nouns
v Use of a/an to mention for the first and second time
v Use of the/no article before geographical names
v No articles

Modals of obligation and advice

v Must/should/have to (Affirmative/Negative/Questions in all
forms)

Zero and First Conditional

v Realistic situations in the present
v Realistic situations that will or might happen in the future

Second Conditional

v A situation in the present that is unlikely or impossible to change
v Comparison of “ first and second conditional”

Gerunds & Infinitives

v Verbs followed by – ing form
v Verbs followed by to + infinitive
v Verbs followed by infinitive without to
v Verbs followed by either –ing or to + infinitive with a difference
in meaning:
Remember/forget/ try/stop/regret

The Passive Voice

v Tenses in Passive
v Modals in Passive: can/could/ must/should
v Comparison of “active and passive forms”

Reported Speech

v Statements: say/tell
v Questions: ask/want to know/wonder
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v Imperatives: ask/tell
v Defining Relative Clause

Relative Clause

Who/Which/That/Whose/Where
Target Grammar Items for Intermediate Level
Grammar Points
Present Simple Tense

Content
v Affirmative /Negative / Questions in all forms
v Habitual actions or permanent states
v Time expressions
v Adverbs of frequency
v State verbs

Present Continuous Tense

v
v
v
v
v
v
v

Present Perfect Tense

v Affirmative/Negative/Questions in all forms
v Recently completed actions
v Actions beginning in the past and continuing up to the present, focusing
on the result
v News and recent activities
v Indefinite past actions or experiences
v ever / never
v Yet/ just/ already
v Gone/been
v For / since
v Comparison of “Past Simple and Present Perfect Tense”

Present Perfect Continuous
Tense

v
v
v
v
v

Affirmative/Negative/Questions in all forms
Actions that started in the past and are still going on.
A past activity with a result in the present.
Activities that might have finished or not finished
For / since

Past Simple Tense

v
v
v
v
v

Affirmative/Negative/Questions in all forms
Actions started and finished at a specific time in the past
Past habitual actions
Time expressions
Regular and Irregular Verbs

Past Continuous Tense

v
v
v
v
v
v

Affirmative /Negative /Questions in all forms
Past actions in progress/ at a given point in time
Past action in progress interrupted by another action
Simultaneous past actions
When/While/As/Just as
Comparison of “Past Simple and Past Continuous Tense”

Used to & would

v
v
v
v
v

Affirmative/Negative/Questions in all forms
“Used to” with action and state verbs
“Would” with state verbs
Comparison of “Past simple and Used to would”
Comparison of “Used to and Be/Get used to”

be used to Ving/ get used to
Ving

Affirmative /Negative / Questions in all forms
Actions that are happening at the time of speaking
Actions that are in progress, but not necessarily at the moment of speaking
Changing situations
Repeated actions (often to show annoyance)
Fixed arrangements for the near future
Time Expressions – now / at the moment / right now / these days/
nowadays
v Comparison of “Present Simple and Present Continuous”: Action and
State verbs
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Past Perfect Tense

v
v
v
v

Will / won’t /might

v Affirmative/Negative/Questions in all forms
v For future predictions
v Use of certainly, definitely and probably

Modals of possibility,
ability, obligation and
expectation

v
v
v
v
v

Modals of necessity,
absence of necessity,
prohibition and advice

Modals of preference
(present & future)
Modals : Speculation

Affirmative/Negative/Questions in all forms
Actions that were completed before another action in the past
Before/After/Until/By/By the time
Comparison of “Past simple, Past Continuous and Past Perfect Tenses”

Affirmative/Negative/Questions in all forms
“Can/Could/May/Might” to express possibility
“Can/Could/Be able to” to express ability
Comparison of “Could and Be able to”
“Must/ Have to” to express strong obligation or duty

v Affirmative/Negative/Questions in all forms
v “Need to/Have to/Must” to express necessity
v “Needn’t/Don’t have to/Don’t need to/Needn’t have done/
Didn’t Need to” to express lack of necessity
v “Mustn’t/ Can’t” to express prohibition
v “Should/Ought to/had better” to give advice
v Comparison of “Mustn’t and Needn’t/don’t need to/don’t have to”
v Comparison of “Didn’t need to and Needn’t have done”
v “Would rather/ Prefer/ Would prefer” to express preference
v Comparison of “Would rather and Would prefer” in terms of structure
v

v

v

v

Must+V₁
Must+be+Ving
Must+have+V₃
Must+have+been+Ving
Can’t+V₁
Can’t+be+Ving
Can’t+have+V₃
Can’t+have+been+Ving

Couldn’t+V₁
Couldn’t+be+ Ving
Couldn’t+have+V₃
Couldn’t+have+been+Ving

for affirmative
logical assumptions

for negative
logical assumptions

for negative
logical assumptions

May/Might/Could+V₁
May/Might/Could+be+Ving
May/Might/Could+have+V₃
May/Might/Could+have+been+Ving

v May not/Might not+V₁
May not/Might not+be+Ving
May not/Might not+have+V₃
May not/Might not+have+been+Ving

for
affirmative
weaker
assumptions
for
negative
weaker
assumptions

Quantifiers

v Both/either/neither/all/none/most/ neither...nor/either...or

Reflexive Pronouns

v Myself/yourself/himself/herself/itself/ourselves/themselves
v each other
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Zero ,First and second
Conditionals

v
v
v
v
v

Third Conditional

v Unrealistic situations in the past
v Comparison of Zero, First, Second,Third Conditionals

I wish / If only

v
v
v
v

A wish about the present
A wish about the past
A wish about the future
If only

Causatives

v
v
v
v
v
v
v

Have something done
Get something done
Have someone do something
Get someone to do something
Let someone do something
Make someone do something
Be made to do something

Realistic situations in present
Realistic situations that will or might happen in the future
Situations that are impossible now or in the future
Comparison of “Zero, First and Second Conditionals”
Alternatives to “if” in conditional sentences- unless/ as soon as / as long
as/ provided that

Articles

v
v
v
v
v

Use of a/an/ the before singular nouns
Use of a /an/ the before specific and non-specific nouns
Use of a/an to mention for the first and second time
Use of the/no article before geographical names
No articles

Noun Clauses

v
v
v
v
v
v
v
v

That clause as the object of a sentence & the subject of a sentence
Wh- clause as the object of a sentence& the subject of a sentence
Whether or If Clause as the object of a sentence& the subject of a sentence
Noun clauses after certain adjectives
Noun clauses after certain verbs
Noun clauses after certain nouns
“-ever” words in Noun Clauses
Question words followed by Infinitives

Gerunds & Infinitives

v Verbs followed by – ing form
v Verbs followed by to + infinitive
v Verbs followed by infinitive without to
v Verbs followed by either –ing or to + infinitive: Remember /forget /try
/stop/regret /need/go on/mean
v Gerunds after prepositions
v Infinitives after certain adjectives
v Infinitives after certain nouns

The Passive Voice

Relative Clause

v Affirmative/Negative/Questions in all forms
v Tenses in Passive
v Modals in Passive
v
v
v
v
v
v
v

Defining Relative Clause
Who/Which/That/Whose/Where/ when / of which /whom
Non-Defining Relative Clause
Who/Which/ Whose/Where/of which/ when/whom
Punctuation in relative clauses
Expressions of quantity: None of which / some of whom…
Using Which to modify a whole sentence
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Target Grammar Items for Upper-Intermediate Level
Grammar Points
Present Simple Tense

Content
v Affirmative/Negative /Questions in all forms
v Habitual actions or permanent states
v Laws of nature/scientific facts and instructions
v Arranged future actions (timetables, programmes)
v Time expressions
v Adverbs of frequency
v State verbs

Present Continuous Tense

v
v
v
v
v
v
v

Present Perfect Simple

v Affirmative/Negative/Questions in all forms
v Recently completed actions
v Actions beginning in the past and continuing up to the present,
focusing on the result
v News and recent activities
v Indefinite past actions or experiences
v Repeated actions still continuing
v To talk about past experiences – ever/never
v Yet/just/already
v Gone/been
v For/since
v Comparison of “Past Simple and Present Perfect Tense”

Present Perfect Continuous
Tense

v
v
v
v
v
v
v

Affirmative/Negative/Questions in all forms
Past actions producing visible results in the present
Actions that started in the past and are still going on.
A past activity with a result in the present.
Activities that might have finished or not finished
Actions showing annoyance, irritation or surprise
For/since

Past Simple Tense

v
v
v
v
v
v
v

Affirmative/Negative/Questions in all forms
Actions started and finished at a specific time in the past
Past habitual actions
Past actions happening one after the other
Past actions which won’t be repeated
Time expressions
Regular and Irregular Verbs

Past Continuous Tense

v
v
v
v
v
v

Affirmative/Negative/Questions in all forms
Past actions in progress/ at a given point in time
Past action in progress interrupted by another action
Simultaneous past actions
When /While/As/Just as
Comparison of “Past Simple and Past Continuous Tense”

Affirmative/Negative/Questions in all forms
Actions in progress now
Temporary actions around now
Repeated actions (often to show annoyance)
Current trends and developments
Fixed arrangements for the near future
Time Expressions – now /at the moment /at present/right now/these
days/nowadays
v Comparison of “Present Simple and Present Continuous”
v Action and State verbs
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Past Perfect Tense

v
v
v
v
v

Affirmative/Negative/Questions in all forms
Actions that were completed before another action in the past
The past equivalent of Present Perfect
Time clauses
Comparison of “Past Simple, Present Perfect and Past Perfect
Tense”

Will

v
v
v
v
v
v

Affirmative/Negative/Questions in all forms
Predictions, offers, promises, requests and suggestions
On-the-spot decisions
Opinions, hopes and fears
When it is not certain whether something will happen (prediction)
Time expressions

Be going to

v
v
v
v
v
v

Affirmative/Negative/Questions in all forms
Intentions
Planned actions
Possible action seen in the future as a result of something else
When there is evidence that something will definitely happen
Time expressions

Future Continuous Tense

v
v
v
v
v

Affirmative/Negative/Questions in all forms
Actions in progress at a certain time in the future
Logical assumptions about somebody’s actions in the present
Previously planned actions instead of Present Continuous
Time expressions

Future Perfect Tense

v
v
v
v
v

Affirmative/Negative/Questions in all forms
Actions finished before a certain time in the future
Logical assumptions about somebody’s actions
By/By the time/Until
Time expressions

Used to & Would &
Be used to & Get used to

v
v
v
v
v
v

Affirmative/Negative/Questions in all forms
“Used to” for past habitual actions with action and state verbs
“Would” for repeated past actions and routines with state verbs
“Be used to” and “Get used to” for habitual actions
Comparison of “Past simple and Used to & Would”
Comparison of “Used to and Be/Get used to”

Modals of possibility, ability,
obligation and expectation

v
v
v
v
v
v

Affirmative/Negative in all forms
“Can/Could/May/Might” to express possibility
“Can/Could/Be able to/Be allowed to” to express ability
“Must/Have to” to express strong obligation or duty
“Be supposed to” to express expectation
Comparison of “Could and Be able to”

Modals of necessity, absence
of necessity, prohibition and
advice

Ø Affirmative/Negative in all forms
Ø “Need to/Have to/Must” to express necessity
Ø “Needn’t/Don’t have to/Don’t need to/Needn’t have/Didn’t Need
to” to express lack of necessity
Ø “Mustn’t/ Can’t” to express prohibition
Ø “Should/Ought to/Had better” to give advice
Ø “Should be doing” to criticize present actions
Ø “Should have done” to talk about past events that did not happen
OR to speculate about events that may or may not have happened
Ø “Should not have done” to regret or criticize past actions
Ø “Should have been doing” to regret or criticize actions which were
in progress in the past
Ø Comparison of “Mustn’t and Needn’t”
Ø Comparison of “Didn’t need to and Needn’t have”
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Modals of preference in the
present & future

v “Would rather/ Prefer/ Would prefer” to express preference
v Comparison of “Would rather and Would prefer” in terms of
structure

Double Comparatives

v “The more ....., the more.....”
v “As ...... –er/more ......”

Modals of speculation

v

v

v

v

Gerund & Infinitive

Must+V₁
Must+be+Ving
Must+have+V₃
Must+have+been+Ving
Can’t+V₁
Can’t+be+Ving
Can’t+have+V₃
Can’t+have+been+Ving
Couldn’t+V₁
Couldn’t+be+ Ving
Couldn’t+have+V₃
Couldn’t+have+been+Ving

for affirmative
logical assumptions

for negative
logical assumptions

for negative
logical assumptions

May/Might/Could+V₁
May/Might/Could+be+Ving
May/Might/Could+have+V₃
May/Might/Could+have+been+Ving

for
affirmative
weaker
assumptions

v May not/Might not+V₁
May not/Might not+be+Ving
May not/Might not+have+V₃
May not/Might not+have+been+Ving

for
negative
weaker
assumptions

v
v
v
v
v
v
v
v
v
v
v

Verbs followed by – ing form
Verbs followed by to + infinitive
Verbs followed by infinitive without to
Verbs followed by either –ing or to + infinitive with a difference in
meaning: remember/ forget/ try/ stop/ regret
The Passive Gerund
Gerunds after prepositions
Infinitives after certain nouns/adjectives
Passive infinitive
Infinitive of Purpose
Infinitive with “too” and “enough”
Infinitive after question words

Causatives

v
v
v
v
v
v
v
v

Have something done
Get something done
Have someone do something
Get someone to do something
Make someone do something
Be made to do something
Let someone do something
Help someone do/to do something

Quantifiers

v Both/either/neither/all/none/most/ neither...nor/either...or
v A little/little/very little/a few/ few/vey few
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v Several/ a great deal/ a small number/ a large amount
v Most/ all/ the whole
v Each/every
Passive Voice

v
v
v
v
v
v
v

Affirmative /Negative / Questions in all forms
Forming passive
The place of time adverbials in a passive sentence
Indirect objects as passive subjects
The passive form of modals and similar expressions
Passive with Gerunds & Infinitives
Hearsay Reporting: It’s said that ...../ He’s said to ......

Conditional Sentences

v If Clauses
Ø First Conditional: True in the present or future
Ø Second Conditional: Untrue in the present or future
Ø Third Conditional: Untrue in the past
Ø Other conditionals (Provided/Providing that, As long as/So
long as, Only if, Unless, Even if, What if, Whether... or not,
In case, In case of)
Ø Mixed Type If Clauses
v Wish Clauses
Ø Wish
Ø A wish about the present
Ø A wish about the past
Ø A wish about the future
Ø If only

Relative Clauses

v Defining Relative Clauses
Ø Relative pronouns as subject of the clause
Ø Relative pronouns as the object of a verb
Ø Relative pronouns as the object of a preposition
Ø Using “whose” and “of which”
Ø Using “where”
Ø Using “when”
Ø Using relative clauses to modify pronouns
v Non-Defining Relative Clauses
Ø Subject position
Ø Object position
Ø Possessive
Ø “Where” in Non-Defining Relative Clauses
Ø Using expressions of quantity in Relative Clauses
Ø Using “which” to modify a whole sentence
v Reduction of Relative Clauses*
Ø Present Participle
Ø Past Participle
Ø Be+ adjective phrase
Ø Be+ prepositional phrase
Ø To+ infinitive
Ø Appositive phrase
Ø A perfect participle phrase

Noun Clauses*

Reduction of Adverbial*
Clauses (Participle Clauses)

v
v
v
v
v
v
v

Noun Clauses beginning with a question word
Noun Clauses beginning with “whether... or not/if... or not”
Noun Clauses beginning with “that”
Noun Clauses as object of the preposition
Indirect Questions
Question words followed by Infinitives
“-ever” words in Noun Clauses

v Present Participle
v Past Participle
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v Perfect Participle
v Reduction of Adverbial Clauses with Adverbs
Ø Time Clauses: after, before, when, while, as, until,
once...
Ø Connectors: as, since, because, if, although...
*The grammar items in bold under the content section are inserted into the program for respective levels in case the
coursebooks used do not contain them.
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APPENDIX D

Scope and Sequence of the Courses
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A2 LEVEL
FALL TERM

USE of ENGLISH

• Differentiate between the present simple
and present continuous tenses, ask and
answer questions and recognize the use
of state and action verbs
• Recognize and use the past simple tense
to talk about past events and used to and
would to talk about past habits
• Differentiate between the past simple
and past continuous tenses
• Distinguish between will, be going to
and present continuous tenses for future
situations and use and the structures to
talk about uture predictions and definite
or unfinalized future plans
• Differentiate between the present perfect
simple and the present perfect
continuous tenses
• Recognize and use the Present Perfect
Tense with time expressions by
distinguishing between the Past Simple
• Use modal verbs for ability, advice,
prohibition, obligation, and lack of
obligation
• Use modal verbs for permission,
requests and offers.
• Use modal verbs for certainty and
possibitlity.
• Differentiate between zero and first
conditional clauses

READING

Through a wide range of
authentic and semi-authentic
texts,
• Identify the main idea and
differentiate it from the
topic

LISTENING &
SPEAKING

WRITING

•

Put words in order to make a simple
sentence

• Connect words in simple sentences by
using and/or

LISTENING
Through various academic
lectures appropriate for this
level,
•

Focus on the lecture
topic and main points
and take notes while
listening

•

Identify the main ideas
of a lecture

•

Identify key words
while note taking

•

Use visual elements to
take better notes

•

Maintain consistency between
dependent and independent clauses
while writing complex sentences of
time

Identify cause and effect
relationship in a lecture
with the help of the
words and phrases they
have learned in the unit

•

Organize notes

•

Review and edit notes

•

•

• Identify whether the
paragraphs of the given
text explore a cause or an
effect

Correct verb-tense consistency
mistakes

Use a simple outline
while taking notes

•

Use the correct subordinator to
complete a text

•

• Distinguish between the
main and supporting ideas

•

Write compound-complex sentences

Note numbers and
years while listening to
a lecture

•

Write sentences following parallel
structure rules and avoid repetition and
fragment errors when writing

•

Identify the cues to
follow opinions and
evidence supporting
different sides of an
issue in a lecture

• Identify pronouns in a
reading text
• Recognize the order, or
sequence of events that
happen in a reading
• Make inferences based on
specific information in a
text
• Preview the text to get a
general idea about the
topic
• Identify different opinions
in a text
• Apply the visualizing
strategy remember the
details in the text

• Differentiate the main
ideas, examples, and
details

•

Use paired conjunctions to improve
simple sentences

•

Decide on the singular/plural verb
according to singular/plural noun

•

Combine simple sentences using
coordinating conjunctions,

•

Complete simple sentences with
sentence connectors

• Write complex sentences and
differentiate dependent and
independent clauses
• Use subordinating conjunctions
accurately
•

• Improve choppy sentences
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• Use quantifiers with both countable and
uncountable nouns correctly and
effectively

• Guess the meaning of
vocabulary in context

• Differentiate between definite and
indefinite articles

• Be familiar with figurative
language to get an idea
about the text

• Use adjectives and adverbs accurately.

• Identify key details

• Make comparisons using superlative and
comparative adjectives accurately.

• Find the core meaning of
words

• Use the Passive Voice in the Present
Simple, Past Simple and Present Perfect
effectively by making a distinction
between passive and active forms

• Identify the compare and
contrast structures

• Identify what relative pronouns refer to
and use defining and nondefining
relative pronouns accurately and
effectively
• Identify the use of –ing form, to +
infinitive and infinitive without to
• Recognize and use reflexive pronouns,
each other and the order of adjectives
• Recognize and use noun clauses

• Use word formation
strategies
• Identify compare and
contrast structures in a text
• Scan a text to find specific
information in it
• Look for numbers or signal
words to recognize a
process in a text,
• Recognize text references
• Use word parts to figure
out meaning
• Distinguish facts from
opinions
• Identify problems and
solutions presented in a
text

• Correct run-on sentences and avoid
stringy sentences

•

Identify cues that
speakers use to
introduce important
key terms in a lecture

•

• Narrow down a subject to a topic to
write a paragraph

Complete a timeline
with dates and times
using notes

•

• Write topic sentences with a
controlling idea and improve weak
topic sentences

Follow a lecture in
chronological order

•

• Write supporting sentences by using
supporting techniques such as facts,
personal experience and examples

Use abbreviations for
dates and expressions of
time

•

• Add details to improve weak
paragraphs

Identify cues that
lecturers use to
introduce examples

•

Add details to notes

• Use the pronoun-antecedent agreement
accurately
• Connect words in order to continue the
same idea

• Write concluding sentences and
concluding comments
• Write a paragraph including a topic
sentence with a controlling idea,
supporting sentences, a concluding
idea and a concluding comment

SPEAKING
•

Express their agreement
or disagreement,

•

Join in discussions in a
pair/group using
expressions of
disagreement

•

Identify irrelevant sentences in the
given paragraphs

•

Differentiate paragraphs with and
without unity

•

Give instructions

•

Differentiate coherent and incoherent
paragraphs

•

Ask for opinions or
ideas

•

Make an outline of a paragraph

•

Ask for clarification or
confirmation,

•

Express opinions or
ideas

•

Support their opinions
with facts, examples,

• Use sentence connectors and
prepositions to compare two things
• Use coordinators, subordinators,
sentence connectors and prepositions
to contrast two things
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•

Edit a paragraph with typical student
errors of grammar, vocabulary,
spelling, punctuation, and
capitalization

and other forms of
support
•

Identify what
paraphrasing is

•

Write paragraphs to describe objects.

•

•

Organize given sentences in correct
order to make a paragraph

Join in discussions in a
pair/group

•

Prepare a short
presentation on a topic
chosen

•

Identify irrelevant sentences in the
given paragraphs

• Recognize a paragraph format
• Produce paragraps containing:
Ø
Topic sentences
Ø
Supporting sentences supporting
deatails
Ø
Concluding sentences
Ø
Coherence and unity
Ø
Punctuation
• Use cause/effect connectors
• Recognize frequently confused or
misused words/phrases and avoid
mistakes while using them
• Produce cause paragraphs
• Produce effect paragraphs
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B1
LEVEL
SPRING
TERM

USE of ENGLISH

• Differentiate between present tenses
• Differentiate between the present perfect simple
and the present perfect continuous tenses
• Recognize and use the past simple, the past
continuous and the past perfect tenses
• Distinguish between used to and would
• Recognize and use future predictions and
adverbs of probability
• Use the future tense with plans, intentions,
arrangements, timetables and decisions
• Recognize and use future forms with the future
perfect and the future continuous
• Use perfect modals to express degrees of
certainty and necessity.
• Use reduced forms of noun clauses
• Differentiate between direct and indirect speech
• Recognize and use relative clauses and their
reduced forms
• Use comparative structures such as the (more)
..... the (more)
• Differentiate between would prefer and would
rather
• Use be & get used to structures accurately
• Use passive voice
• Recognize and use passive voice, passive
infinitive and passive gerund
• Use have something done
• Recognize and use verbs of perception
• Use impersonal report structures such as it
is/was thought to be/have been, and etc.
• Use indirect questions
• Recognize and use zero, first and second
conditionals
• Use third conditionaland mixed type
• Use wish and if only

READING

Through a wide range of
authentic and semiauthentic texts,
•

Get the gist of the reading
text

•

Identify the main idea of
the text

•

Answer multiple choice
comprehension questions
about the text

•

Complete the given
statements and provided
information using the
correct forms of the
words from the text

•

Guess the meaning of
vocabulary in context

•

Answer detailed
comprehension questions
about the text

•

Make inferences based on
the information in the text

•

Answer reference
questions of the words
written in the text

•

Match the given words
with a correct definition

•

Complete the provided
information using the
correct form of the words
from the text

WRITING

• Extend sentences
• Use compare/contrast
connectors
• Produce compare or contrast
paragraphs
• Recognize essay format
containing:
Ø
Introduction with a
clear thesis
statement
Ø
Body with supporting
details
Ø
Conclusion with a
concluding
statement and comment
• Expand a paragraph into an
essay with introduction, body
and conclusion
• Produce cause or effect
essays
• Use cause or effect
connectors
/structures/transition words
• Recognize point-by-point
and block organizations in
comparison and/or contrast
essays
• Produce compare and/or
contrast essays
• Use compare and/or
connectors/
structures/transition words
• Edit a paragraph or an essay
using an editing checklist

LISTENING & SPEAKING

LISTENING
Through various academic
lectures appropriate for this
level,
• Recognise the type and
organization of a listening
text
• Identify the main idea
• Identify problem-solution
relationships
• Identify connected ideas
• Identify topics and
subtopics
• Identify dates/numbered
list/symbols/abbreviations
• Identify key words in a
listening text
• Recognise textual cues
(linking words, reference
words, etc.) in a listening text
• Identify important
information in a listening text
• Apply the strategies and
techniques suggested for
effective note taking
Develop their own strategies
and techniques for effective
note taking
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• Use gerunds and infinitives
• Use verbs such as forget, remember, try, stop,
and like with gerunds and infinitives
• Use participle clauses

•

Scan the text to find
specific information

•

Identify the paraphrased
version of a given
statement

•

Match reason/result
related words and
sentences to each other

•

•

Recognize the meaning
and the synonyms of the
vocabulary from the text
Summarize the text using
the words from the
passage given

SPEAKING
• Ask for opinions or ideas
• Express disagreement with
an idea
• Agree with an idea
• Ask for clarification or
confirmation
• Keep the discussion on topic
• Join in discussions in a
pair/group
• Try to reach a consensus
• Offer a fact or example to
make the topic more
understandable
• Paraphrase to restate an idea
with their own words
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A2+
LEVEL

USE of ENGLISH

READING

WRITING

LISTENING & SPEAKING

SPRING
TERM
• Recognize and use the past
perfect and the past perfect
continuous tenses
• Recognize and use the
future continuous, future
perfect and future perfect
continuous tenses
• Recognize and use reported
speech statements and time
expressions
• Use indirect questions
• Recognize and use reported
speech in questions and
imperatives
• Recognize and use noun
clauses and reduction of
noun clauses.
• Recognize and use
structures to talk about
preferences
• Recognize and use perfect
modals to make deductions,
speculate about the past
• Recognize and use relative
clauses and reduced
relative clauses.
• Recognize and use
causative structure
• Use passive voice to
describe situations and to
report opinions

Through a wide range of authentic
and semi-authentic texts,
• Identify the main idea and
differentiate it from the
supporting idea

•

•

• Identify whether the paragraphs
of the given text explore a cause
or an effect
• Find the topic of the text by
scanning the first paragraph
• Identify the main idea of the text
by previewing
• Skim the text to put the events in
it with the order of events given
• Identify the main idea by reading
the first few sentences
• Distinguish between the main
and supporting ideas
• Infer events or a writer’s opinion
using the information that is
available in the text
• Decide whether a text is organized
according to the causes and effects
of a problem or situation

•

Extend sentences using noun clauses,
relative clauses, sentence connectors,
subordinators, and the infinitives and
the subject “it”
Use sentence connectors,
subordinators, and prepositions to
show cause/effect relationship
accurately
Write a cause paragraph

• Make use of dictionaries for correct
word usage

LISTENING
Through various academic lectures
appropriate for this level,
• Focus on the lecture topic and main
points and take notes while listening
• Complete an outline with the correct
words or phrases
• Follow rhetorical questions in a
lecture
• Identify signal phrases

• Use sentence connectors,
subordinators, and prepositions to
show cause/effect relationship
accurately

• Follow how lecturers list items in a
lecture

• Write effect paragraphs

• Note numbers and years while
listening to a lecture

• Use compare/contrast
connectors
• Write compare or contrast paragraphs
• Recognize essay format containing:
Ø
Introduction with a clear thesis
statement
Ø
Body with supporting details
Ø
conclusion with a concluding
statement and comment
• Expand a paragraph into an essay with
introduction, body, and conclusion
• Write cause/effect essays

• Note definitions in a lecture and
identify agreements or disagreements

• Identify the cues to follow opinions
and evidence supporting different
sides of an issue in a lecture
• Identify paraphrased statements in a
lecture
• Identify cues that speakers use to
introduce important key terms in a
lecture
• Identify cues that speakers use to
express their opinions or give
examples
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• Use Second Conditional to
talk about an unreal or
improbable condition now
or in the future and
differentiate between First
Conditional and Second
Conditional Clauses
• Use the third conditional
and mixed conditionals.
• Use wish and if only
• Use verb patterns
effectively
• Recognize and use verbs of
perception.
• Use adverbial clauses and
participle clauses.

• Recognize point-by-point and block
organizations in comparison and/or
contrast essays
• Write compare and/or contrast essays
• Use compare/contrast connectors and
structures accurately
• Edit a paragraph or an essay using an
editing checklist

• Identify the main ideas of a lecture
• Complete a timeline with dates and
times using their notes
• Follow a lecture in chronological order
•

Use abbreviations for dates and
expressions of time

• Identify cues that lecturers use to
introduce examples
• Add details to their notes
• Identify cause and effect relationship
in a lecture with the help of the words
and phrases they have learned in the
unit
SPEAKING
• Ask for opinions or ideas
• Express disagreement with an idea
• Agree with an idea
• Ask for clarification or confirmation
• Keep the discussion on topic
• Join in discussions in a pair/group
• Try to reach a consensus
• Offer a fact or example to make the
topic more understandable
• Paraphrase to restate an idea with their
own words
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APPENDIX E
EXIT LEVEL DESCRIPTORS
ALL LEVELS

W

U
By the end of the program students will able to:

R

•

write a cause essay optionally making use of the ideas/prompts
provided,

I

•

write an effect essay optionally making use of the ideas/prompts
provided,

T

•

write a compare/contrast essay optionally making use of the
ideas/prompts provided,

I
N
G

S

S
E

•

demonstrate an understanding of meaning of
statements by identifying target upperintermediate level grammar structures*,

•

identify target upper-intermediate level grammar
structures effectively to understand a variety of
reading texts,

O
F

•

write a coherent and unified essay,

•

write a relevant essay using the given data,

•

use compare/contrast language structures accurately and effectively,

E

•

use cause/effect language structures accurately and effectively,

N

•

use a wide range of topic-related vocabulary to write an essay, • use
correct punctuation, capitalisation, and spelling in an essay,

G

•

use a variety of grammar structures accurately in an essay.

L

By the end of the program,
students will be able to:

By the end of the program, students will be able to:

P
E

* express themselves fluently
on a wide range of
conversational topics,

•

* express themselves with
acceptable accuracy,

A•

•

use target upper-intermediate grammar
structures accurately to write essays,

K

•

recognize target upper-intermediate level
grammar structures effectively to follow an
academic lecture,

I

apply target upper-intermediate linguistic structures in
speaking with acceptable accuracy.

•

* convey their ideas clearly,
*participate in discussion or
debates efficiently.

N
G

I
*An “essay” is an upper-intermediate level writing piece on an academic topic
of 250-300 words and at least four paragraphs in length.

S
H

By the end of the program, students will be able to:
•

S

•

get the main idea of a lecture,

•

identify key words in a lecture,

•

recognise the rhetorical cues in a lecture,

E

•

recognise the sequential information in a lecture,

•

identify significant details in a lecture,

N

•

differentiate mentioned/not mentioned information in a lecture,

•

differentiate true/false information in a lecture,

T

I

•

R

recognise the type of an academic lecture*,

use some strategies and techniques for effective note taking while

By the end of the program, the students will be able to:

E

•

skim a text to obtain the gist of the text*,

•

make an outline of a text,

•

scan a text to locate specific information,

D

•

differentiate mentioned/not mentioned information in a text,

•

identify stated and/or implied main ideas in a text,

I

•

identify significant details in a text,

•

decide what certain pronouns/determiners/etc. refer to in a text,

•

make inferences based on specific information in a text,

A

N
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N

listening to a lecture,
•

G

develop their own strategies and techniques for effective note taking, •
complete an outline of a lecture using their notes.

*An “academic lecture” ranges from intermediate to upper-intermediate level
comprising at least 500 words.

G

•

identify vocabulary in a text for active use in other skills,
•

•

record vocabulary in a text for active use in other skills,

guess the words in a text they do not know from context.
*A “text” refers to any text ranging from an intermediate to upperintermediate level of at least 500
words.
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APPENDIX F: ACTION PLAN
Action/Project

Goals and Objectives and syllabi
for each level

How

Who

When

Meetings minutes
Student enrolment
Faculty number
Student achievement data
Placement Exam Research in the areas of
language teaching and learning
Benchmarking with some universities’
goals and objectives)

CDO

Throughout

SAO

the whole semester

TO

Review of Results

Appendix M (Modification
Report: item 1)
Appendix A
1.3, p 5

Student and Faculty surveys
Oral and written feedback both from the
students and instructors as well as from the
Book Selection Committee

Teaching Materials

Meetings

CDO

Throughout

Appendix M

the whole academic year

(Modification Report: item 2)

Oral and written feedback both
from the students and instructors
as well as from the Commissions
on course books and materials

Appendix A
1.8, p 19
1.9.6, p 23

Teaching Methods and
Methodologies

Online faculty and student surveys

CDO

In-service trainings

Administration

Throughout

Appendix M

the whole semester

(Modification Report: item 3)
Appendix A
1.4.2, p 10

91

Teaching Techniques and
Activities

Online faculty and student surveys

CDO

In-service trainings

Administration

Throughout

Appendix M

the whole semester

(Modification Report: item 4)

Appendix A
1.4.2.1, p 10
Student Learning Outcomes

Oral and written feedback both
from the students and instructors
as well as from the Commissions
on
•
•
•
•

PROMOTIONAL
MATERIALS:

•

Curriculum Guide

•

Instructors’ Handbook

SAO

At the end of each semester

Faculty

Appendix M
(Modification Report: item 5)

TO

allocated class hours
assignments,
in-house exams
online assignments

Appendix A
1.9.10, p 24

The changes on the Teaching
Materials -Hours- Grading
System- Exam Dates considering
the changes made in the
curriculum

Administration

Based on the current curricular
applications required: making
changes on Teaching MaterialsHours- Grading System- Exam
Dates

Administration

June-September

Appendix A

June-September

Appendix C

Academic Office Heads and CDO
members (relevant places)

Academic Office Heads and CDO
Members (relevant places)
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•

Students’ Handbook

•

Web Page

•

Moodle

•

Students’ Orientation

Based on the current curricular
applications required: making
changes on Teaching MaterialsHours- Grading System- Exam
Dates

Administration

June- September

Academic Office Heads and CDO
Members

Making necessary changes based
on the current curricular
applications required

CDO

Appendix B

June- September

Web Page

Available on Moodle

Opening a page for the new
semester and uploading the new
teaching materials apart from
office documents such as booklets
materials from Ninova: overall
pacing schedules, Testing
Checklists, Weekly Pacing
schedules, Compulsory and
Supplementary or Extra Materials
for each course and level.

Administration

June-September

Academic Office Heads (relevant
places)

for the Fall Term

Regarding the changes made in the
curriculum

The Administration, Academic
Office Heads: CDO ILC, WCO,
PCG Center

ILC
Translation Practices
Presentation /Drama

January

Available on Moodle

for the Spring Term

August-September

Appendix R

Students from previous years
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•

Teachers’ Orientation

Regarding the changes made in the
curriculum

CDO level Coordinators

Analyzing the materials

CDO

April-June

CDO

June-August

Updating Summer School Book

Revising and editing Summer
School materials
Office Work:
•

•

•
Determining the exam
dates on the academic
calendar

•

Preparing an overall
action plan for the new

Appendix T
On Moodle
Available in CDO

and making the necessary changes
accordingly. Updating the weekly
pacing depending on the summer
school calendar.

Meeting with the level
coordinators and Material
designers for the revision
of curricular applications

•

August-September

Exchanging ideas on the
content of current
curricular applications
and on the required
actions by the level
coordinators

Appendix M
(Modification Report: item 7)

Considering the academic
calendar of the university,
length of the program,
student learning
outcomes and the course
syllabi

Based on the previous practices &
new curricular program designs
regarding the current curriculum
and the academic calendar

CDO

July-September

Appendix M

Level Coordinators

for the Fall

(Modification Report: item 7)

Term
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Academic Year for each
level in each term

•

Preparing weekly pacing
schedules of each course
on a level basis

•

Checking (and
completing) the weekly
pacing schedules of each
course on a level basis for
each term

•

Preparing the speaking
schedule of all levels
Revising the Speaking
Exam schedule of B1+,
B1, and A2+ levels

•

•

Preparing the Translation
Practices schedule
/Pacing and updating
Materials of B1+ Level

Considering the length of the
program, course goals and
objectives, content of the materials
to be used, student learning
outcomes and the course syllabi

CDO
Level Coordinators

Regarding the speaking objectives,
learning outcomes, course syllabi
and content of the material to be
used

Speaking Coordinator

By establishing the structure of the
course building up the objectives.

CDO

CDO

January

Appendix M

for the Spring Term

(Modification Report: item 7)

Each week for each academic
year

Weekly pacing schedules are
available both on Ninova and
Notice Boards outside the CDO
and in Administration Office.

September

Available on Moodle

June-September

Available on Moodle

Translation Practices Coordinators
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•

•

•

•

Revising the target
grammar items on a level
basis
Discussing with the
material designers for the
revision and filing of
compulsory and
supplementary materials
on a level basis

Based on the course goals and
objectives, student learning
outcomes and the course syllabi

CDO

Appendix M
(Modification Report: item 7)

Based on the needs level
coordinators plans to hold
meetings.
CDO Level Coordinators

Carrying out level
meetings both with CDO
Members and CDO with
Faculty

with the Faculty in each level and
course

Throughout the
academic year

Appendix T

Preparing the testing
checklists on a level basis
and submitting them to
the TO
CDO

Meeting with the Test Office:

TO
•

June- September

Preparing the testing
checklists & guidance for
tasks on a level basis and
submitting them to the
TO

September – December before
each exam

Appendix M
(Modification Report: item 8)

Based on the student learning
outcomes, the course syllabi and
the exam schedule
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•
•

•

•

Meeting with the TO for
the detailed testing
schedule
To decide on the exam
task types and do
proofreading for the
exams

Exchanging ideas with the TO on
the testing content and schedule

Meeting with the TO on
the content and
implementation of
Speaking Exams
and do proofreading for
the exams

Exchanging ideas with the TO on
the content and implementation of
Speaking Exams based on the
previous and new practices

CDO

CDO

•

At the beginning of each term

TO

Updating the content of
the Online Instructor
Survey & Student
Evaluation Survey

Based on the current curricular
applications

CDO

Implementing the Online
Instructor Survey

Making it possible for the
instructors to respond to the
survey within the specified time
period

SAO

Appendix M
(Modification Report: item 8)

At the beginning of each term
CDO

•

(Modification Report: item 8)
Throughout the term/year before
the exams

Exchanging ideas for the required
statistical analysis activities and
scheduling them

Meeting with the SAO to
plan the implementation
of the Online Instructor
Survey & Student
Evaluation Survey

Appendix M

TO

By having meetings with the level
testers

Meeting with the SAO:
•

September

Appendix M
(Modification Report: item 9)

SAO

At the beginning of each term

SAO

Appendix M
(Modification Report: item 9)

December

CDO

Appendix M
(Modification Report: item 9)

May
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•

•

•

Analysis of the Online
Instructor Survey
outcomes by the CDO

Carrying out the statistical analysis
of the Survey by the CDO

CDO

Evaluating the Online
Instructor Survey
outcomes

Analyzing and interpreting the
outcomes and considering the
implications

CDO

By means of a PowerPoint
presentation on Ninova and/or at
the Academic Meeting at the end
of the term.

CDO

Exchanging ideas for the required
activities the office offers to the
students based on the current
curriculum

CDO

Sharing the outcomes and
implications of the Online
Instructor Survey on
Ninova and/or at the
Academic Meeting at the
end of the term.

Meeting with the ILC:

Library:
•

Cooperation with the
library for the collection
and distribution of books
each term

Preparing and classifying the
required number of materials for
each level and working
cooperatively with the Library for
the action to be realized

At the end of each term

SAO

Appendix M
(Modification Report: item 9)

At the end of each term

SAO

Appendix M
(Modification Report: item 9)

At the end of each term

Appendix T

June & September

Appendix M

SAO

ILC Coordinators
CDO
SFL Library

(Modification Report: item 10)
June-September

Appendix M
(Modification Report: item 11)
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•

Organizing the
distribution of books and
audio-visual materials (to
be used in each term) to
the instructors

Meeting with the publishers for
the books and audio –visual
delivery date and uploading the
materials to be used in each term

CDO

August-September

Appendix M
(Modification Report: item 11)

January-February

*Communication is mostly provided through ITU Web Mail or sometimes personal emails and Moodle Announcements.
*Each term each level coordinator hold at least two meetings at the beginning and at the end of the term.
When the need arises, CDO holds meetings with the faculty.
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